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Foundation Standards Update  

The Foundation Standards for the ACE protocol are expected to be reported on annually in order to confirm that the 

school maintains the foundations for the provision of an excellent learning experience for all learners. This means that 

while the focus on this External Review Visit is on the ACE Learning Principles and their implementation, a number of 

the elements of the Foundation Standards were explored through the conversations and observations undertaken by 

the Visiting Team. During the Visit, it became clear there were a number of Foundation Standards in need of attention 

by the school, but these will in the most part be covered by the CIS Report, particularly issues of health and safety 

and student safeguarding. Any of the ACE Foundation Standards not addressed in the CIS or IB report will be 

included in the narrative and suggested next steps below. It is important that the school treat the three agencies' 

reports i.e. IB, CIS and NEASC, as one report and should understand that it is required to address all agencies' 

requirements in order for any accreditation to be valid for each individual agency. Finally, this current report also 

supersedes the previous Five-Year Report and associated requirements. 



 

 

Curriculum Verification 

Does the school have comprehensive curriculum documentation that 
reflects horizontal and vertical articulation? 
 
No or Incomplete 

Comments 

The school currently does not have a vertically and horizontally aligned curriculum which is easily accessed or 

regularly used to guide teaching and learning. There is no process for whole school regular reflection and review of 

curriculum. The rationale for documenting curriculum, which includes the content, skills, understanding and broader 

holistic goals and desired Impacts for students, is that without a shared and agreed understanding of the desired 

outcomes of the educational program, what is learnt will be achieved at random, however excellent some of the 

individual classroom experiences might be. Without an agreed direction and all teachers using a shared 

understanding of the goals for learners, energy put into teaching will be disorganized and student achievement 

dependent on individual teachers rather than the desired goals of the school. A whole school view of the aims and 

means of learning, and regular review of the direction and quality of implementation of the curriculum is required if the 

school is to have an opportunity to offer the quality education it aims to provide. 

The primary school have scope and sequence documents for Math, Personal, Social and Physical Education (PSPE), 

Reading and Science, which leaves some stand-alone subjects currently without full documentation. The Units of 

Inquiry (UOI) are under review this year and as such some are incomplete, which is understood as part of a 

curriculum in progress. However, in a number of units otherwise complete there are some missing elements, 

including what assessment will be used. Teachers across all subjects often use slides to plan and capture evidence 

and provide a retrospective view of what has been done in class, but this is not consistently used by all teachers. 

There are a few opportunities for grade level reflection in the Primary school, but fewer opportunities for vertical 

reflection over a number of grade levels. 

There is no transition curriculum, nor significant time provided for vertical alignment of the curriculum between 

primary and entry into middle and secondary school. There are activities and some visits across grade levels 

engaged with by students, but not significant curriculum collaboration to ensure vertical alignment and to support the 

smooth transition. 

The Secondary school has curriculum documents provided in a number of places, including Managebac and on the 

Google Drive. Teachers use Managebac to provide feedback to students which parents can also access. However, 

there are a number of examples of missing units, or incomplete units, with sections or elements missing, including a 

lack of reference to the desired Impacts or goals for students. The IB report indicates more detail about each of their  

curriculum documents, but the overview gained by the ACE Visiting Team indicates there is incomplete and 

inconsistent documentation of curriculum. 



 

 

It is suggested that a review of the curriculum alignment begin with a clarification of the goals of learning at ISP with 

reference to both the schools Guiding Statements and the ACE Learning Principles, and then these goals be 

articulated across the grade levels and in alignment with the IB curriculum requirements. 

Does the school undertake periodic review of the written curriculum? 
 
No 

Comments 

Review of the curriculum documentation which is available, is not consistently implemented. While there is 

considerable discussion about curriculum and consideration of what has been achieved, primary unit planners have 

space for reflection, but this is not consistently being documented, meaning that learning by teachers is being lost 

and does not benefit future learning. Similarly, in the secondary school, units on Managebac showed limited reflection 

space and few comments, if at all. If the reflection process was taking place in meetings in departments and noted 

elsewhere, it would be helpful for this to be added to curriculum documentation in the future. If reflection is not taking 

place, then it should be initiated and done with reference to agreed learning goals. At present, some reflection 

appears in different groups at different times, but there is no regular process for whole school review of the 

curriculum, its content, aims and direction. 

It is advised that the school leadership ensure the horizontal and vertical articulation of the curriculum and create a 

process for regular review and evaluation in line with a shared understanding of the implementation of the ACE 

desired learning Impacts and the school's Guiding Statements. 

 



 

 

School Context 

The International School of Paris (ISP) is a school situated on three campuses within walking distance from each 

other in the heart of Paris. The school enrolls approximately 700 students from Nursery to Grade 12, from more than 

60 nationalities. The more than 100 teachers come from many nationalities and are supported by more than 24 non-

teaching staff and 30 support staff. The School is spread over three campuses, Ranelagh which houses the Primary 

classes up to Grade 5, the new Cortambert campus which houses Grades 6 - 9 and Beethoven which currently 

houses Grades 10-12. The language of instruction for all grades is English, but the school provides a large variety of 

mother tongue language support opportunities at all levels. The school is open entry and does not have language 

requirements except for entry into the IB Diploma Program due to the level of English required for engaging with the 

courses. The school prides itself on using Paris as one of its classrooms, and this location provides a wealth of 

opportunities for learning across all grade levels and subject areas, in addition to what can be provided in the school. 

The school used an external facilitator to guide the development of the ISP Mission, Vision, and Strategic Plan 2014 - 

2016. A wide range of stakeholders provided input into the plan, which was officially launched at a public celebration 

in late 2016. These documents sent the school in a new direction which embraces complexity and focuses on an 

inquiry-based and concept-driven curriculum. There has been organic development along these lines up until the 

arrival of the new Head of School, who has been tasked with implementing the Guiding Statements.  He has helped 

the school focus attention on and take specific steps towards enabling the implementation of many of the associated 

desired learning goals. 

The newly appointed Head of School is leading the implementation and evaluation of the Guiding Statements through 

an action plan which is providing strong initial structure to enable the school to take advantage of the aspirational 

goals developed some three years ago. The first action plan and review process was developed this year so the 

school is now intentionally engaging with these future-oriented goals. The action and review process will enable the 

implementation and review of the desired Impacts of the education provided at ISP. 

During 2017-2018 the school took over a new building and created a new facility, Cortambert, which was opened for 

use for the 2018-2019 school year. This has opened up significant opportunities for future development of learning 

spaces. The new building has also provided some challenges related to the implementation of the MYP program 

which is now split over two buildings some 15 minutes walk apart. The development and opening up of this campus 

has taken a great deal of attention and energy of the Board and school Leadership, and the excellent facilities are a 

tribute to the efforts of all involved. In addition to the work on the Guiding Statements and new campus, the school 

has invested significant resources in both technology infrastructure and instructional technology. While technology 

has been increasingly integrated into the teaching and learning, this is an area that still presents untapped 

opportunity for the school to further its mission of inquiry-based learning and global education. 

ISP remains committed to the International Baccalaureate Program, offering the Primary Years Program (PYP), the 

Middle Years Program (MYP), and the Diploma Program (IBDP). In its own reflection, the school acknowledges that 

there are challenges in realizing the full potential of the IB program and its own goals of global citizenship, 

experiential learning, and service learning. Additionally, the learning community is beginning to understand the full 

meaning of the ten ACE Learning Principles and the school's Guiding Statements. Exploration of these goals and 



 

 

how they impact learners should be the central focus of work in the future, as the school moves into a process of 

growth and transformation. 

The school's Learning Principles Review Visit was conducted from March 20-22, 2017, followed by the External 

Review Visit (ERV) in February 3-8, 2019. The ERV was a synchronized visit with a team of 13 from the IB, CIS and 

NEASC agencies. This visit was a pilot Three Agency Visit, and the three teams worked together daily to ensure 

observations were shared and the school reports could be both specific to each agency but also used as a guide for 

the whole school when read as one document. 

The NEASC Visiting Team spent approximately 70% of the visit observing learners in classrooms, on field-trips and in 

activities of all description, meeting with Leadership, teachers, parents, students, and members of the Board of 

Trustees. During this time, the Visiting Team were looking for specific evidence that the school understood the intent 

behind the ten ACE Learning Principles. The Team could then consider the depth of learning and teaching being 

planned and implemented in line with these principles, in order to enhance the opportunities and quality of experience 

for ISP learners. 

Some additional understanding of the current leadership and organizational context was provided to the Visiting 

Team, and has informed their understanding, but has not affected the expectations of NEASC ACE Protocol. The 

Primary school had a change of leadership three years ago but has been stable since then with experienced 

leadership for the school and curriculum. This has provided an opportunity to put in place some significant positive 

developments related to learning, which will be explored in the observations below. The Secondary school has had a 

significant challenge for focus recently with the purchase, planning and initial design and logistics for use of the new 

Cortambert campus. With the opportunity arising to obtain the property and then the work needed to plan and prepare 

it, including the requisite legal and organizational items to be addressed, the focus on developing learning has been 

temporarily set aside. Now that the campus is being used, the focus to support improved learning needs to be 

regained. The following report is written with the assumption that this is the direction the school leadership will take. 

In discussions with the school leadership, the Visiting Team has been assured this is the intention for the future and 

is already being implemented. 

 



 

 

Summary Assessment of Learning Principles 

Learning 
Principles  

 

Continuum 

 

Not 
Evident 

Thinking 
About It 

Working 
On It 

Living 
It 

What 
If...? 

1. Learning Goals  

2. Dimensions of 
Learning 

 

3. Assessment for, of, 
and as Learning 

 

4. Learning 
Perspectives 

 

5. Learner 
Engagement 
& Autonomy 

 

6. Research & 
Reflection on 
Learning 

 

7. Inclusiveness of 
Learning 

 

8. Governance & 
Leadership for 
Learning 

 

9. Learning Space & 
Time 

 

10. Learning 
Community 

 

 



 

 

ACE Surveys 

Learners/Students 

Does the Internal Reflection offer an accurate and insightful analysis of the Survey Results? 

The school achieved nearly 50% response rate for students, but it was a missed opportunity to achieve 100% as 

many schools do, which would make the findings more relevant to the whole learning community. However, the 

school's general comments are in line with the responses, although an analysis of what could be done to address the 

findings is missing. In addition, contrary to the school's report, the Visiting Team did not see anything particularly 

ambiguous in the statement 'I am rarely bored at school'. More than 50% of the respondents disagreed with this 

statement, some of them strongly, which indicates there is a significant opportunity to explore how to avoid this in the 

future. Finally, the school has reported an approximate 30% turnover of students each year, and therefore these 

findings represent possibly only about 30% of the current students' perceptions about learning at the International 

School of Paris. It would therefore be of value to consider annual surveys for all learners, in order to gain more 

accurate feedback on the current students and their learning. 

Academic Staff/Teachers 

Does the Internal Reflection offer an accurate and insightful analysis of the Survey Results? 

With less than 60% of the teachers taking the survey, the findings are relevant but not conclusive, and as such it 

would be advantageous to ask all teachers to provide feedback on these issues if the school Leadership is to have a 

more complete understanding of the teachers' views. From the findings the school has reported on the main 

questions, except for the fact that 20% of the teachers indicated they did not have enough time for collaboration. This 

is in fact a major observation of the Visiting Team (all three agencies) and the fact that the school did not comment on 

this as an area in need of attention is surprising. It is suggested that the survey be done annually with all teachers 

and that all areas indicating any concerns of a significant number of staff be given considerable attention as to how 

they may be addressed. 

Governance & Leadership 

Does the Internal Reflection offer an accurate and insightful analysis of the Survey Results? 

The responses to the survey from the two groups of Governance and Leadership highlight some of the achievements 

as well as a significant challenge facing the school. The Governance group believe there are strong metrics by which 

to measure the school's desired learning Impacts, however there is significant disagreement on this from the 

leadership respondents. This contradiction between the two most important groups leading the school is worthy of 

further analysis and attention on the school's part. This feedback provides an opportunity to discuss exactly what 

metrics the governing body understand are being used, and what the leadership representatives consider 

appropriate. During the visit, there was little evidence of any metrics being used consistently across the school to 

decide if any particular learning Impacts were successfully being implemented. In part because there was no specific 



 

 

indication of what the learning Impacts, as a reflection of the Guiding Statements or ACE Learning Principles, look 

like in action. 

While there was a lot of positive feedback on the school and its shared values and identity, it is important that the 

surveys be used to suggest areas in need of clarification or attention in the learning program. A number of positive 

responses do not negate the need for attention and analysis of the few but important areas of disagreement. 

Parents 

Does the Internal Reflection offer an accurate and insightful analysis of the Survey Results? 

The responses of the parents in this survey were very positive and reflected a lot of what was heard in conversations 

with the Visiting Team. However, as there was only a 20% response rate, it would help the school's understanding of 

its community if another survey of the current parents could be conducted to ensure that findings are most relevant to 

the present community. 

Only one area of disconnect with the responses and the current parents was provided in conversations. The Visiting 

Team often asked parents about their understanding of the Guiding Statements and what they meant about the 

learning experiences provided for their children. The most frequent answer was that they did not understand the 

Guiding Statements. 

If the responses in the survey said most parents did understand the Guiding Statements, but the current parents 

mostly do not, then perhaps it is because so few of the current parents were involved in their development. With the 

annual 30% average turnover of students and their families, the school should be addressing this need to educate 

parents about what the Guiding Statements mean. The school should ensure they are available in language which is 

accessible, and preferably translated into a number of languages which are found in the community. This exploration 

of what the Guiding Statements mean for learning is an area in need of development for the entire learning 

community, as will be explored in more detail below. 



 

 

A - Learning Architecture 

A - Learning Architecture 
Learning Principles School's 

Self- 
Assessment 

Visitors' 
Assessment 

#1: Learning Goals 
Learners demonstrate understandings, 
competencies, knowledge, dispositions, and 
values that will allow them to become 
responsible and successful citizens. 

Working On 
It 

Working On 
It 

#2: Dimensions of Learning 
Learning encompasses creative, moral, social, 
experiential, and entrepreneurial dimensions. 

Working On 
It 

Working On 
It 

#3: Assessment for, of, and as Learning 
Assessment measures the effect of learning on 
the learner. Assessment for, of, and as learning 
includes qualitative as well as quantitative 
criteria. 

Working On 
It 

Working On 
It 

#4: Learning Perspectives 
Meaningful learning is extended when learners 
explore the unfamiliar, consider a range of 
perspectives, and take informed risks. Mistakes 
are seen as opportunities for learning. 

Working On 
It 

Working On 
It 



 

 

Learning Principle 1 - Learning Goals 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): A 
continuum identifying age-appropriate demonstrations of important transfer skills in both 
disciplinary and transdisciplinary contexts is being developed. Assessment systems are 
being revised to consider those transfer skills, competencies, values, and dispositions 
identified by the learning community as essential for success. Curriculum is adapted to 
allow learners to propose solutions to real world problems and dilemmas. Instructional 
methodology is explicitly aligned with the desired Impacts. New approaches to 
communicating student learning and evidence of desired Impacts are being developed 
and tested with various stakeholders. 

Observations 

Learning Principle 1 focuses on learners demonstrating understandings, competencies, knowledge, dispositions, and 

values that will allow them to become responsible and successful citizens. Discussions and observations of lessons 

across the school showed the learners of the ISP to be generally articulate and aware of their responsibilities as 

members of the school community and beyond. There was evidence of learners transferring their learning across 

disciplines, particularly within the Primary school where the trans-disciplinary nature of the program is well 

established in the practice of the homeroom teachers. Homeroom lessons observed were mostly inquiry led, and the 

teachers showed an understanding and appreciation of giving learners agency and autonomy in their learning. Many 

teachers in the Primary school commented on the push for student agency within the last two years. The PYP 

Coordinator and Head of Primary school are to be commended for leading this work. One Primary school teacher 

talked of feeling proud of what they had achieved in the last two years. 

Through the protocol provided, the Grade 5 learners were clearly aware of their responsibilities when providing 

feedback on the blogs of Grade 4 students and on the work of their Grade 5 peers. The learners in Grade 4 and 5 

were observed making use of the ladder of feedback to provide structured reflection on their own work and to provide 

constructive feedback to others, showing an ethical understanding of their responsibilities to others. Grade 8 English 

lessons were observed which explored connections between five major world religions and when interviewed, the 

students could link this understanding to other lessons where this had been discussed in the Individuals and 

Societies class. The students expressed an appreciation and understanding of connections across subjects. 

When questioned, Grade 9 learners expressed their enjoyment of Inter-Disciplinary Units (IDU) as they helped them 

to see things from another perspective. They were able to formulate the benefits of linking learning to a globally 

important issue and to a big idea. They felt that linking understanding between subjects could be done but didn't think 

it was happening regularly. The learners felt that this was their responsibility, they did not think this was premeditated 

by teachers except in the IDUs. In lesson observations the Visiting Team did observe efforts to link the discussions to 

work already carried out in other subject areas. For example, a lively discussion was observed on the ethics of 

photographing and reporting on emotionally charged issues, and the impact that language has on public perception. 

Within Grade 11, an example of inter-disciplinary crossover was seen when a group of English students decided to 

create a 10-minute production of the book they were reading, Antigone, taking on roles, script, decors, costumes etc. 



 

 

They had secured the support of both the English teacher and the Drama teacher in order to gain feedback and 

relevant props and space. These examples show an understanding of the value of transdisciplinary linking but not a 

concerted effort or expectation of it being included in the planning and implementation of learning engagements 

across the school. 

Discussion with the student Well-being team revealed a robust program for Personal & Social Education (PSE) 

through which students are given opportunities to explore issues connected to personal and group wellbeing. This 

could be further strengthened by being more widely engaged with in all subject areas across the school. 

Grade 2 to 5 teachers described their pride in the developments in the Primary school over the last few years and 

explained that there has been a big push towards student agency and developing skills to engage with real world 

problems. This was evident in the observations carried out by the Visiting Team. However, while the understanding of 

the trans-disciplinary units was strong amongst the primary school homeroom teachers it was obvious that this 

knowledge was not consistent across all of the teachers in the primary school. The specialist teachers expressed 

their frustration in not having the opportunity to plan collaboratively with the homeroom teachers, and it was very clear 

in lesson observations that the specialist lessons were delivered as separate from the trans-disciplinary unit with few 

links made between them. 

A variety of clubs and community service activities in both primary and secondary schools showed students engaged 

in activities which showed an awareness of the importance of community responsibility and a desire to contribute. 

Young learners in primary school were working at fund raising for cancer research, and some secondary learners 

were engaged in overseas field trips to build schools in developing countries. These are examples of what could 

become a more widespread awareness of life and community, where learners take their classroom experiences and 

use them to help solve a local or global issue, while considering the consequences of such actions. Reflections on 

the impact of the above activities might strengthen learners resolve to continue to work towards solving more 

problems. 

It is clear that the learners of the International School of Paris are capable of demonstrating understandings, 

competencies, knowledge and dispositions.  They are aware of the values that will allow them to become responsible 

and successful citizens. However, what is not so clear is how much of this is due to the intentional design of the 

school. It was evident within the primary school that the students are given opportunities to make decisions, to 

propose solutions, and to take action with an ethical understanding of the Impacts on others and the planet through 

their homeroom lessons. However, while a great deal of work has gone into developing a Homeroom Advisory and 

PSE program, there is a need to ensure the contribution of the subject areas to the development of the whole child 

both in primary and secondary. It is also important that the secondary teachers intentionally work to create 

connections between subject areas, developing skills, and the students' agency to consider solving some real world 

issues, while being reflective of the impact on others, and of what the students might be trying to achieve. A school-

wide review of the curriculum would help to ensure that the skills relevant to this Learning Principle, would be more 

fully explored and developed in all learners. 

 

Conclusions and Next Steps 



 

 

While there is evidence that students are making trans-disciplinary connections and engaging in some activities 

which develop their citizenship skills in a number of classes, it is not happening consistently across all grade levels 

and subject areas. In order for the school to more intentionally create learning opportunities which will help learners 

develop cross-disciplinary understanding, and the skills of being an ethical and aware global citizen who helps create 

solutions to make a better world, it is suggested that the school ensures: 

• collaborative planning time is created at all levels of the school in order to create opportunities for trans-
disciplinary and interdisciplinary connections to be made 

• community service activities are linked to skills and understandings developed from classroom and personal 
experiences, and that a regular part of the experiences of all learners is reflection on personal growth and 
the ethical issues involved in these community focused actions 

• the review of the curriculum includes a focus on implementing regular opportunities for the deep and 
relevant connections to real world issues with their ethical implications, and the completion of a continuum of 
transfer skills, values and dispositions which are essential and aligned with the school’s Guiding Statements 



 

 

Learning Principle 2 - Dimensions of Learning 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): The learning community is 
designing a model to organize and articulate the cognitive, creative, dispositional, entrepreneurial, experiential and 
social-emotional dimensions of learning, align them with desired Impacts and define specific learner performance. 
The goal is to create a system-wide continuum of age-appropriate and demonstrable learning goals. Traditional 
academic achievement goals and assessment practices are being adapted as are instructional approaches in order 
for learners to gain the skills necessary to demonstrate the desired Impacts. This is also changing the manner in 
which attainment and progress are communicated. 

Observations 

Learning Principle 2 encompasses creative, moral, social, experiential, and entrepreneurial dimensions of learning. 

Overall, Grade 1 to 5 learners felt that they were offered a wide range of opportunities for experiential learning. The 

primary school teachers and learners spoke with enthusiasm about the opportunities for student initiated action, 

including baking classes set up and run by the primary school learners, a project undertaken to redesign the primary 

school terrace, and a group formed to try to change the packaging of school lunches following curricular work on 

recycling. Meanwhile, the trans-disciplinary unit 'Who we are' has led to the setting up of clubs based upon individual 

interests. This unit has also led to student-led work in art classes, in which they expressed and acted upon their 

desire to create pictures that make the school values evident. These proved to be powerful representations of what 

they believed the school represented. Learners from Grade 1, 2 and 3 also highlighted their work as Assembly 

Managers, organizing and setting up assemblies for different sections of the primary school. Grade 5 also practiced 

presenting their work from different Units of Inquiry to the Grade 4, who provided feedback for them. One Grade 2 

learner described their visit to the zoo and was able to make the connection to the endangered species unit of 

enquiry they had been studying, thus again connecting classroom experiences with life experiences. 

Grade 4 and 5 learners clearly value their involvement in 4-night residential field trips, to locations within France. 

They also reported that their exposure to day field trips has increased over the past year. This was confirmed when 

meeting primary school parents. This latter initiative is an attempt to build on the school-wide theme of 'Paris as a 

Classroom', through which teachers try to capitalize on using the student experiences of life in Paris and encourage 

the students to make comparisons with experiences in other cities. However, many comments from the parent 

representatives emphasized that this approach is not consistently implemented at all levels and campuses of the 

school. The Head of Secondary, having also had these discussions with parents, is aware of this fact and stressed 

that the school is working on enhancing and providing consistent opportunities for using Paris as a resource, 

especially when it comes to day or half day trips to the city. 

The primary school teachers expressed their confidence that the Approaches to Learning (ATL) skills, which include a 

wider skill set than simply academic learning, are now being taught explicitly within Grade 2 to 5, although it was 

explained that this was a more recent development. The Primary school learners confirmed that they are often 

encouraged to identify the ATL skills employed for completed work. The Visiting Team also observed homeroom 

teachers delivering Philosophy for Children sessions, designed to encourage children to consider some of the big 

picture issues of life. However, it was noted that these sessions were not delivered across the primary school, or 

even across a whole grade level and could therefore lead to very different experiences for children in the school. It 



 

 

was reported that whether or not this program was delivered depended upon staff training and interest in the 

program. ATL skills are being addressed within the secondary school through the homeroom advisory lessons. There 

has been no attempt to engage the subject teachers in considering and mapping out their contributions to the delivery 

of the ATL skills or attributes of the Learner Profile across the curriculum. Consistency of implementation of desired 

learning goals is a clear need for future development. 

Learners in the Middle Years Program are offered a range of extra-curricular activities (ECAs) and can organize their 

own clubs to explore additional areas of learning and living. One such club that was particularly notable, was the 

Lesbian, Bisexual, Gay & Transgender club which had been formed by learners who wanted to raise awareness of 

the issues of sexual identity, and who had led assemblies in the school dealing with this issue. Diploma Program 1 

and 2 learners are encouraged to lead ECAs for peers and a selection of these clubs were observed during the visit. 

IB Diploma students led ECAs on both the Cortambert and Beethoven campuses, some for peers of the same age 

(Speed Cubing Club), some for younger peers (TOK and Organizational skills). These clubs were observed to be 

particularly successful. The recipients articulated the impact these sessions were having on specific thinking skills 

and knowledge and understanding, as well as developing their social understanding and skills. 

Within the curriculum it was observed that in an English class the teacher focused her group on the emotional 

intelligence of one of the secondary characters. The Visiting Team also observed a particularly powerful presentation 

on the issue of gender balance in society. However, in both instances there was no deeper exploration of either 

emotional intelligence or matters of gender and identity in society, leaving the learners without an opportunity to 

explore the issues relevant to their own social and emotional wellbeing when the curriculum had offered it. Further, 

intentional focus on these elements within the curriculum could enhance learning through broader dimensions as 

offered in this Learning Principle. 

There has clearly been a great deal of development of student well-being within the primary and secondary schools, 

and there is a desire to provide opportunities for learners to develop and use higher order skills that cross disciplines 

and relate to social and emotional development. This happens in the secondary school homeroom classes but much 

less in subject areas. Documentation of learner development is well embedded within the primary school through the 

tools of self-reflection, allowing learners the opportunity to consider their growth across cognitive, dispositional and 

social-emotional domains. Primary school learners are given the opportunity to document their development, 

although there does not appear to be an agreed profile or a definition of success that directs the learner growth or 

types of learning. In the secondary school, there was less evidence that learners were presented with sufficient 

opportunities to actively inquire into and document their development based on an agreed profile and a definition of 

success across all disciplines. 

Conclusions and Next Steps 

If the school wishes to develop these dimensions of learning there has to be a more consistent approach and 

articulation of the process across all grade levels. It is suggested that the school: 

• write and define a K-12 continuum for these skills, with a balance across cognitive, dispositional and social-
emotional domains, and create an implementation and review cycle 

• create an action plan for secondary school to extend the implementation of these skills through all learning 
engagements, not simply through homerooms 



 

 

Learning Principle 3: Assessment for, of and as 
Learning 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): The design of a rich, diverse and 
comprehensive model for learning and growth is being implemented. Assessment focuses on assessments of, for 
and as learning. Moving to a focus on on-going growth rather than periodic assessments of performance drives the 
design. Improvements and changes designed to support a growth mentality through instructional design, assessment, 
grading and reporting form a large part of the learning community's strategic and action planning. Various 
opportunities to engage learners in their own growth are being explored. 

Observations 

Learning Principle 3 provides an observation of assessment strategies within the school, looking at how the school 

measures the effect of learning on the learner and whether assessment for, of, and as learning includes qualitative as 

well as quantitative criteria. 

The use of assessment for learning is considered as an area for growth in the primary school, and the learning 

support services are working with the teachers to help develop this understanding. In conversations with learners 

from Grade 2 to Grade 10 it was confirmed that they generally do believe that assessment is designed to develop 

their learning. The teaching staff in all sections of the school stated their belief that a growth mindset is necessary in 

today's changing world. The Primary school is attempting to engage the parents and to provide ongoing feedback on 

student work through the platforms of See Saw up to Grade 2, and Blogger through to Grade 5. In a new initiative this 

year, the Grade 5 students are being included in the reporting process, with the students writing their own reflections 

for their end of semester reports. These are reviewed with the Grade 5 teachers and are the prompt for qualitative 

discussions which lead to goal setting. Throughout the Primary school, goal setting appears to be a particular 

strength. In Grade 2 the Visiting Team observed learners being encouraged to set daily goals for themselves, which 

are then reviewed at the end of the day. Learners are encouraged to provide evidence of success in achieving these 

goals. In Grade 4 and 5, learners confirmed that they write reflections on each Unit of Inquiry on their blogs. Grade 4 

learners are encouraged to look at blogs of the Grade 5 and to provide constructive feedback using the Ladder of 

Feedback protocol. Primary learners are often engaged in the process of reflection and assessment and are involved 

in understanding their learning progress. 

In the secondary school, ManageBac is the primary forum for feedback on student work and there is an attempt to 

increase the use of this amongst the Secondary school teaching staff. The Visiting Team observed a Grade 10 Math 

lesson in which students were engaging with their summative assessments and writing reflections on the feedback 

that had been provided. The teacher commented on the fact that if there was a number grade given then the learners 

tended to ignore her comments, and that this task was designed to try to mitigate this. A teacher of Grade 10 could 

not explain why they had to have a graded report at the end of the first semester when other grade levels were only 

provided summative grades at the end of the year, indicating a need for more discussion and communication from 

leadership about the needs and aims of assessment. 

Learners observed across the secondary classes showed a strong awareness of the importance of their final 

assessment grades but were less able to explain why they were learning what they were learning, and they were not 



 

 

regularly or consistently involved in any tasks of peer or self-assessment. Assessment was more often understood as 

something which the teacher did, rather than it being part of the learning process. Therefore, while the learners are 

aware of assessment and its importance, there is little ownership or involvement in the assessment, thus indicating 

less use of assessment 'as' learning. 

The learners expressed a belief that there was discrepancy across some classes as to how work was graded, and 

some teachers were known to be more helpful or lenient or had different expectations to others. The students 

believed that it was their role to get to know their teacher and deliver to the expectations of their teacher. While it is 

commendable that learners are taking responsibility for their learning by learning about their teacher's expectations, it 

is suggested that the criteria of quality work in each subject area be used as the learners' guide for achievement, and 

that teachers should be consistent in their interpretation of the criteria. The teachers can then provide feedback to the 

students or engage the students in self-assessment. This will ensure the learning is fully focused on the learner 

developing the specific skills and knowledge relevant to the learning activity, their own learning process and the 

school's shared desired learning Impacts. 

Some secondary learners in discussion with the Visiting Team, expressed a keenness for high quality feedback in 

order to adjust practice. They felt however, that there was an inconsistency in how teachers employed feedback after 

and during formative and summative assessments. They explained that some teachers set summative assessments 

that included a draft (with feedback opportunities) whilst others gave only one chance to submit. They felt that some 

teachers used more tangible formative assessments that supported their understanding of the demands of the 

assessment criteria than others. Students agreed that one of the greatest resources was the sharing of ideas across 

the grade level. They did not consider this as cheating but as helping each other develop their ideas as best they 

could, one saying 'it is not always the idea that you have that matters as much as the way in which you explain it'. 

Another learner said, 'Sometimes the language of the summative is not very easy to figure out and we help each 

other to understand this'. This collaboration among learners is a vital element of their learning experiences and could 

be a strong element encouraged by the school, with particular reference to the students using assessment 'as' 

learning. 

An excellent data observation protocol was developed in the primary school and used across the whole school to 

gather qualitative evidence of student learning and conceptual understanding for the purpose of the ACE Self Study 

across all grades. It was used in a snapshot experiment with six teachers going into classes across all levels and 

talking with learners. This provided a significant amount of information on where students understood or didn't 

understand their learning. There appears to be some intention to incorporate this process in a simplified form for all 

students, in future planning, and the Visiting Team fully support this initiative. The data collection indicated areas in 

need of development including the conceptual understanding of the learners, and it is an area of self-assessment for 

the school to use in deciding elements to include in action plans or strategic decisions. 

Despite good practice being evident in many places, there were many inconsistencies observed. The school has 

identified difficulties in creating time and structures for collaboration amongst the teachers in planning and in 

reflection of the taught unit. There is no process in place to ensure that standardization of assessment occurs across 

all subject areas. It should also be noted that some parents expressed their frustration with the inconsistencies in the 

levels of feedback from the teachers regarding the progress of their children. Some parents felt that it is difficult to 

know where their students are, as they did not know or understand the learning outcomes or expectations of their 



 

 

children. It was felt that the level of feedback they received depended very much on the teacher, and some teachers 

were excellent at providing information, while others were less so. 

With no systemic process across the school, developed to gather qualitative evidence of student learning, conceptual 

understanding, the development of Approaches to Learning Skills or of the values embedded within the Learner 

profile, it is impossible to be sure of the school's impact in these areas. 

Conclusions and Next Steps 

If the school wishes to transform learning, then the rationale, processes and engagement in assessment needs to be 

more consistently applied and learners need to be engaged in understanding their own learning more fully. The 

school is advised to: 

• create a systemic process for obtaining school wide qualitative evidence on student learning aligned with the 
ACE Learning Principles and the school's own Guiding Statements 

• explore and develop the conceptual understanding of assessment among teachers and then create more 
opportunities for students to use assessment 'for' and 'as' learning 

• articulate in the assessment policy documentation the opportunities for learners using assessment 'as' 
learning, in addition to the uses as outlined in the current Secondary Assessment Policy 

• discuss with parents how the school can best help them understand the assessment philosophy and 
practice at ISP 



 

 

Learning Principle 4: Learning Perspectives 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): Learners are becoming 
responsible for documenting their learning journey to develop self-awareness, especially when faced with unfamiliar 
tasks or dilemmas. Learning experiences include challenging learners to explore new learning "terrain" and multiple 
perspectives. The learning environment is being developed to include avenues for safe risk taking; the idea that 
mistakes are opportunities for growth and discovery rather than symptoms of failure is understood and embraced. 

'Empathy' is recognized as an important element in thoughtful action and learning. 

Observations 

Learning Principle 4 examines the extent to which members of the learning community feel comfortable taking risks 

and how they learn from mistakes through reflection and feedback. 

It was evident to the Visiting Team that across the school the students felt comfortable expressing themselves and 

their ideas. Learners expressed that they were given the sense that questions were welcome and that teachers would 

be supportive when help was needed. This was observed in discussions with students across the age range. 

Learners in Grades 6-8 were quite articulate when explaining that mistakes were not shameful but helped them to 

see how they could do better. A strong example for this was found in a design lesson when several students said that 

they did not restrict themselves when creating a seating design because they thought to themselves that they would 

find a way to address it. One learner expressed this as 'I believe it is important to push myself as this is the way that I 

learn best and can better myself'. It was noted that parents shared this same view with the Visiting Team, expressing 

that the school is nurturing, recognizes the individual needs of students and encourages risk taking. 

However, there were two factors that students identified as limiters to these aspirations: time and summative 

assessments. Time was seen as a barrier because they knew that there was always a deadline after which there 

would be no opportunity for refinement, improvement or revisiting; once a unit is done then you move onto something 

different and that bit is over. Summative assessments meant that students knew that they would be assessed on a 

discrete set of skills and they said that they were always much more careful to ensure what they were doing was 

acceptable. Students commented that feedback following summative assessments was often a long time in coming 

and was too late to use for adapting their work. They appreciated when feedback happened after formative 

assessments, but time and the pressure of other summative assessments worked against this having a full benefit. 

Given that summative assessments were known to be used for creating the grades they would receive, learners were 

more cautious towards taking risks in related work. 

The Visiting Team were left with a number of mixed messages concerning whether there was a risk-free atmosphere 

for teachers trying to implement new things. It was evident that some staff were clearly experimenting with their craft. 

Others were heard to express concern that mistakes were blamed on individuals rather than embraced by the 

community as opportunities for learning. It was evident that opportunities for whole staff reflection on shared 

successes and failures are very limited. The lack of shared collaborative time for feedback within the faculty is an 

obstacle that the Visiting Team know the school has to reflect and act upon. 



 

 

With reference to growth in understanding the perspective of others and empathy, the Visiting Team observed that 

this was present in lessons proportionate to the modelling of the teacher of that class. Lessons observed where the 

teacher clearly showed care and compassion for the class were also lessons in which students were more likely to 

look around and support others or where students were more comfortable to ask peers for support. Lessons in which 

classes were focused on control of learning, were ones in which students were more likely to admonish one another 

or to work in a more individualized manner. 

Exploring the unfamiliar was an activity which depended very much on the teachers, as some were clearly more 

comfortable with this than others. Notable examples of practice that extended the learning of students from learnt 

principles into new application included: 

• a Grade 2 Homeroom lesson where learners watched a stimulus video (part of the Philosophy 4 Children 
program) and displayed a willingness to safely share ideas and opinions 

• a Grade 6 French lesson in which the language learning of time and routine was employed in an 
assessment of how students might adapt the routine of school to improve learning 

• a Grade 9 English lesson in which students explored subtleties of language usage in the reporting of 
complex issues 

• a Grade 11 Math lesson where students were pushed to come up with alternative findings or ways to solve a 
problem and think outside of the box 

In each of these examples the activity encouraged students to push their limits because there was a safe atmosphere 

accompanied by an appropriate level of challenge. There were however, quite a number of lessons in which the pitch 

of the lesson was too focused on fact finding, with learners in these lessons rarely taking risks. The student body at 

ISP is clearly open to taking risks and exploring their learning. This should be seen as an opportunity and not an end 

goal. There is a chance to explore whether the students can be supported to take even greater risks with their 

learning and explore the full range of their creativity and skills. 

 

Conclusions and Next Steps 

The challenge for the school is to ensure that the supportive learning environment needed for risk-taking to be a 

learning experience is widespread and experienced by all learners. The school could therefore: 

• Consider asking students about risk taking in their learning and where they could be better supported 

• Consider asking teachers how they feel that they can be supported to take risks in a) their own learning, and 
b) what they can provide for their learners, and c) how assessment can be more in line with complex, 
explorative and risk-taking learning, as is suggested in the Guiding Statements  

 



 

 

C - Learning Culture 

C - Learning Culture 
Learning Principles School's 

Self- 
Assessment 

Visitors' 
Assessment 

#5: Learner Engagement & Autonomy 
Learners are engaged with and inspired by their 
learning. They have autonomy over their 
learning and make informed choices, supported 
by teachers acting as coaches and mentors. 

Thinking 
About It 

Thinking 
About It 

#6: Research and Reflection on Learning 
Research, reflection, and future design-oriented 
thinking are valued and acted upon by the 
community of learners. 

Working On 
It 

Working On 
It 

#7: Inclusiveness of Learning 
The learning community embraces a culture of 
inclusiveness. 

Working On 
It 

Working On 
It 

#8: Governance & Leadership for Learning 
Governance, leadership, and management 
support, embody, and promote the organization's 
intended learning Impacts, norms and values. 

Thinking 
About It 

Thinking 
About It 



 

 

Learning Principle 5: Learner Engagement and 
Autonomy 

Rating 
Learning Communities are Thinking about it... (Exploring; establishing the 'why' and 'what'): The learning 
community recognizes the importance of developing self-directed learners for the future. The learning community has 
initiated discussions to clarify what self-directed learning (SDL) means and works to arrive at a shared understanding 
of SDL. The learning community focuses on what it should mean for learners to direct their learning journey. On the 
basis of such shared definitions and understandings the learning community is able to identify areas in need of further 
development. 

Observations 

Learning Principle 5 explores the extent to which learners can express choice about what they are learning and voice 

about how they learn. 

In the primary school there is already a strong emphasis of providing students with opportunity to pursue explorations 

into things they are interested in. The recent changes in the enhanced PYP embeds this notion of agency into the 

Program and the culminating experience is the PYP exhibition. Student agency is a strong feature of the program 

throughout the primary and has been developed over the past three years. For example, Grade 2 learners were 

observed making choices about their own goals for the day, Grade 5 learners were observed choosing their genre for 

a writing task and in general learners could make frequent choices throughout their day from choosing their reading 

books to how they explored and expressed mathematical understandings. In addition, teachers design the lines of 

inquiry after the students respond to the unit provocation, and the learners therefore, have an opportunity to say what 

they are interested in. This is a strong example of how student agency can guide learning. 

In the secondary school the Visiting Team found that there was a lack of a uniform and shared understanding as to 

precisely what student agency and self-directed learning is. The predominant understanding was that student choice 

is related primarily to a series of top level decisions such as selection of IB Diploma packages, choices made in the 

Personal Project or topics for the Extended Essay. While these are valid choices, there is a lot more depth to 

understanding this concept. In the conversations held with leadership and teachers, a shared understanding of how 

student autonomy can be explored and developed within the taught units is only in its infancy. This clearly has not 

been a topic of shared pedagogical discussion amongst the faculty, and as a result, aspirations within the community 

are unclear and there are no shared expectations or understandings of what learner Impacts are being sought. This 

means that documentation (in particular unit plans) is also not capturing these Impacts as intentional learning 

outcomes. 

As mentioned above, in the secondary school there are a number of large scale activities that encourage choice 

within the learning experience. The Personal Project is one of these, where students felt they really had freedom of 

choice as to what they covered. In talking to a group of Grade 11 students as they reflected on the Personal Project, 

they recalled it as a very rewarding experience. One expressed that the only drawback to their experience was the 

constrained format by which the Project had to be written up. In addition to the Project the school has begun a trial of 

a concept called Big Room. This is a Thursday afternoon double period in which students have freedom to explore an 

area of learning that meets their personal interest. It is in its early days and it was not an intentional decision to 



 

 

provide time for personal areas of interest but was simply two lessons that did not have a lesson requirement 

attached. The decision was made by leadership to provide it as free time for students to use as they wished, but then 

became focused time for Personal Project. The second semester will hopefully provide learners with an opportunity to 

explore their personal interests. There is evidence that students are using it to start some activities such as 

awareness campaigns, but it appears to the leadership that so far, the uptake towards novel products of learning is 

slow. At the time of writing there is no clear plan for how this program will develop or expand or how it will enhance 

the learning experience. It wasn't clear to the Visiting Team if Big Room was going to remain an add-on event or not, 

as there were no clear plans as to how the experiences from it could filter back to teachers and influence the 

approach and design of learning. 

In Grades 6-12 learners were largely observed as engaged in their learning and keen to succeed. The overwhelming 

atmosphere within the student body is one of responsible learners responding to teacher direction. The Visiting Team 

observed pockets of practice where students had a greater control over the direction of learning. This occurred most 

often in the primary school and in secondary, during the more traditionally artistic lessons. For example, in Grade 9 

Drama learners not only presented their understandings on a topic but chose and lead the consequent learning 

activity. In design class, learners were seen to be given complete freedom of choice in the seating designs that they 

were making. In general, however, most lessons were observed to follow a set of sequential activities designed to 

move the class on, as a whole, towards a single teacher defined outcome. In two situations, learners expressed 

surprise when asked why they were doing a task. One group of eight girls expressed that tasks were given for the 

purposes of completion and that they may or may not be relevant. For example, when asked why she was collecting 

data on a country of her choosing (for a task on governance) a highly articulate Grade 8 student bluntly said that 

'school was a series of learning things and that collecting data was an expected part of most tasks'. When pressed as 

to whether she had considered why she was doing it, she admitted that she hadn't considered this because the 

teacher at some point would either explain why it had to be been done or move on and she felt that questioning why 

would be considered rude. In another example, two Grade 9 students expressed that school tasks were largely 

irrelevant but needed to be done. Interestingly some Grade 10 learners understood that tasks were given in order to 

prepare them for final assessments. They understood that staff had purpose for their activity, but it was only as they 

came into grade 10 and the curriculum was more explicitly referenced, that they felt they understood the reasons for 

some of the decisions made. This suggests that few learners know the reasons for their learning and have little 

ownership of what it includes. 

It is of concern to the Visiting Team that there appears to be little shared understanding or time planned to develop a 

shared understanding, of how student agency could and should be employed within the learning experiences 

provided in the secondary school. Perhaps this is a result of too little collaborative planning time which prohibits 

shared understanding of pedagogical philosophy for ISP. Perhaps it is a result of teachers having an understanding 

of teaching as being focused on delivering content and developing students' skills rather than on developing students' 

abilities to take responsibility for their learning process and engaging them deeply in their own development while at 

the same time presenting some required content and some content options. At present, it appears it is mostly the 

teachers' responsibility to decide all things and students do what is presented to them in their mainstream classes, 

rather than engaging with and understanding their process of learning. If the school community is to move forward on 

this important Learning Principle, it is necessary for some significant time and effort be focused in this area. 

 



 

 

Conclusions and Next Steps 

Whilst the school can point to activities that give some student choice and voice, it is clear that a conversation about 

what it can and should mean on a deeper level, and how to make it a more systemic process is needed urgently. The 

school needs to: 

• develop a shared understanding of what self-directed learning (SDL) means to ISP, and what it should look 
like for learners at all levels 

• create an action plan for the school wide development, implementation and regular evaluation of SDL in 
each subject and grade level 

• ensure teachers engage with students as to how they believe SDL skills could be developed, and the 
findings used as a resource for further SDL development 

• review the implications for curriculum, assessment, learning spaces and schedules for increasing student 
agency across the school 

 



 

 

Learning Principle 6: Research & Reflection on 
Learning 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): Processes for future-oriented 
strategic thinking and defining key learning goals and Impacts are being articulated and implemented. Structures for 
identifying, prototyping and evaluating innovations for effectiveness are being created. Reflective practices, focused 
on looking at evidence of achieving desired Impacts through the processes and products of student learning, are 
being adopted. A culture, in which change is validated through thoughtful reflection and research rather than 
happenstance or opinion, is being embedded in the learning community. 

Observations 

The focus of Learning Principle 6 is on whether the school looks outside of itself when informing decisions about 

practices to adopt and in on itself when reflecting on its internal implementation of strategies designed to achieve 

desired learning Impacts. 

It is still unclear to the Visiting Team if the school has reached clarity on what it believes are the priorities in its 

learning. Mixed responses were found amongst staff. The Wellbeing Committee were the only group that explicitly 

identified themselves as aligning to the school's Guiding Statements. Considering the focus that the school has on 

educating for a complex future, the lack of explicit reference to this was surprising as was the limited impact it was 

seeming to have on the design of the observed learning tasks. This lack of clarity of purpose makes it difficult for the 

school to both reflect on what it is doing and to inform its explorations as to how to adapt practice. A process of 

mapping the concepts found in the Guiding Statements against the IB curriculum and ACE Learning Principles has 

been done, yet this does not appear to have impacted practice as yet. The conversion of the School's Guiding 

Statements and Learning Principles into desired Impacts and actions in the learning process appears to still be in the 

design stage. Once a more established and shared understanding is reached, this will allow for more targeted 

research into how to embed these concepts into daily learning experiences. 

ISP has created a research committee, with a stated desire to use this committee to establish the school as a hub of 

research. Currently there are only five people on the research steering committee. It remains unclear to the Visiting 

Team quite how the research topics chosen within this team fit into the school's strategic priorities. The research 

focus seemed to the Visiting Team (and was perceived in the community) to be more orientated around teachers own 

interests even if they were able to be used by the school, rather than informing systemic pedagogical innovation. It 

was shared with the Visiting Team that classroom layout, displays as a part of the learner experience, timetabling 

constraints, assessment and grade loading, are some of the issues that the school is trying to resolve. Perhaps some 

of these can be resolved through a conscious implementation of research lead review teams. 

There seems to be a distinct lack of mechanisms in place to bring the community more widely into the discussion 

about pedagogical practice, to disseminate the findings on research reviews, and collectively reflect on how well 

practice supports progress towards desired learner Impacts. There is an understanding by the Visiting Team that 

collaborative time is an issue but solutions to this problem are essential to making any significant progress. The 

Visiting Team noted that amongst the staff there was a feeling that decisions were not well understood or bought into. 



 

 

We think that by finding ways to engage the teaching community into these wider conversations, this engagement will 

go a significant way towards improving staff involvement in the school's journey towards transformational learning. 

Some thought needs to be given to how progress on achieving desired learning Impacts is monitored. The Visiting 

Team were impressed with some of the protocols developed in the primary school designed to capture data on 

learning. In addition, Collaborative Walkthroughs are run as a form of appreciative inquiry that supports collective 

practice. In the secondary school there is an awareness amongst the leadership that there is work to be done in their 

data analysis and it is starting to consider how to implement this. Some thought is being given as to whether grades 

are sufficient to monitor progress towards intended learning outcomes, and if not, whether and how other tools 

(student surveys, curriculum reviews, learning walkthroughs etc.) can be employed to supplement this data. This is 

an important next step in the use of data for decision making and can be based on some significant research into 

best practice before being decided and implemented. 

It is currently hard to identify in unit plans how the learner engagements have been designed towards specific 

intended learner Impacts. In lesson observations it is clear that some activities were more designed with these in 

mind than others. Of the sample of units reviewed none of them showed any evidence of reflection. This means that 

the value and elements of the unit is lost to the institutional memory. Reflection on learning is an essential part of the 

learning process for teachers and students and should be a regular activity. Teachers can constantly improve 

learning engagements if they reflect on the learning achieved by their students, but if this is not done regularly or in 

unit plans, then opportunities for development are lost. 

Students as learners are starting to develop their reflection skills through more formalized protocols and structures. In 

primary school Grade 5 students felt that they had plenty of opportunity to reflect on their work through protocols like 

ladder of feedback, setting goals for themselves on a daily basis and writing their own reports. One student 

expressed that they enjoyed the opportunity to blog at the end of the day as it kept their reflections relevant to what 

they had just done, rather than trying to think back over a period of time. In secondary school learners were observed 

reflecting and they expressed a very positive feeling towards this activity. They felt that it helped them to focus on 

what to improve on. One learner mentioned that he wasn't 'a goals type guy' but when he did the reflection exercise, 

he saw more easily which things he wanted to do better at and what might help him improve. He agreed that it helped 

him set himself appropriate goals. The wellbeing course provides students with opportunities to develop their 

reflective skills, but this skill would be further enhanced by being encouraged in all subject areas and learning 

engagements. 

The Visiting Team found the learners to be articulate about the impact that teaching style, room layout, assessment 

demands and collaboration was having on their learning. Whilst students are able to raise issues of concern to their 

Student Council more should be done by the school to tap into this reservoir of deep reflections on learning. As 

articulated by the primary school principal, students have some really great insights and what is needed by teachers 

and leadership is an attitude of listening to this. A student survey was conducted as part of the preparation for this 

visit and there is potential for more of these and perhaps other more formalized methods of accessing the insights of 

the students to help engage them with reflection upon their learning experiences. 

 



 

 

 

Conclusions and Next Steps 

The school has a wealth of resources within the community, students who have deep insights on learning, and 

teachers who are experimenting with lessons orientated around desirable Impacts on learning. The problem is that 

these pockets of insight are not coming together to inform an institutional approach to the shared, agreed, desired 

learning Impacts, consequently it is hard for the organization as a whole to share, assess and reflect on 

achievements. For the school to move forward it should: 

• clarify the school's goals arising from the Guiding Statements with reference to research and reflection, and 
develop an action plan for implementation 

• open up the research opportunities via the Research Hub, ensure that research is of benefit to the whole 
learning community, as well as require those who research to share the process with students, as part of the 
learning process 

• ensure that teachers have an opportunity to become reflective learners 

• create a process for monitoring and evaluating the research and reflection process of all aspects of learning 
activities and research 



 

 

Learning Principle 7: Inclusiveness of Learning 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): The 
learning community has created a shared definition and vision of inclusiveness and 
diversity. The ramifications of this vision for all systems - from policies to instructional 
practice - are being explored. Approaches to meeting the needs of all learners within the 
learning community are being identified. Supporting structures and frameworks for 
inclusion and diversity are being developed. Ways to strengthen the learning 
community's culture in support of inclusion and diversity are being explored and acted 
upon. 

Observations 

Learning Principle 7 focuses on how the learning community embraces diversity in all of its many aspects. 

Cultural diversity is strongly embraced in the ISP community, and students are encouraged to learn from and about 

each other. One example was provided by a Grade 3 student from England for instance who had befriended two 

Israel students in her class, started to learn Hebrew and is desperate to go to Israel to discover her friends' country 

and eat 'their favorite food'. Parents expressed the fact that through the process of becoming an ISP student, their 

children had gained a great deal of confidence, more resilience and curiosity towards the many cultural facets they 

were now encountering, whether it was learning new languages, understanding customs, trying and celebrating 

different gastronomical traditions, travelling, or making the world their own. This celebration of diversity is further 

established through the comprehensive and ambitious wellbeing program that develops transferable skills in 

compassionate thinking and self-management across all grade levels and through the homeroom periods. The 

Visiting Team in discussion with the leaders of this program and other leaders engaged with learning support, 

encouraged the extension of the concepts embedded in the wellbeing program into all subjects, which would ensure 

the whole community embraced the need for being well. 

There was an easy camaraderie and respectful relationships between all members of the learning community, 

regardless of race, gender or any other apparent difference. A very powerful example of this is the recognition and 

support the Lesbian, Gay, Bi-sexual and Tran-sexual (LGBT) community receives through a variety of actions at all 

levels and structures of the school. This includes the support provided for their club, for the open meeting space 

provided and the strong support and attendance by many students, some not with the preferences listed but wishing 

to show their support for each individual's choice. That an ISP teacher has shared their own preference and supports 

the club and its members, shows the strong stance that ISP has taken and promotes respect for the rights of 

everyone. ISP is interpreting diversity in the broadest sense and to the benefit of all in the community. 

At ISP, The learning community has many platforms and services in place to support the value and integrity of its 

members and is in the process of review and improvement of some of these areas. ISP is supporting language 

learners with a comprehensive first language provision allowing 47% of its 2017 DP Cohort to secure a bilingual 

diploma. ISP also provides free English as an additional language (EAL) support to those who need it through the 

provision of a 6 week pull out program, followed by ongoing support until the learner is at a sufficient level to work 



 

 

independently. Learners in the secondary school are expected to have a sufficient level of English to engage with the 

IB Diploma but are also provided with some EAL support as needed. Nevertheless, depending on the level of 

linguistic skills, knowledge and understanding of some students, students with learning difficulties can be difficult to 

assess due to the language barrier and might not be picked up quickly enough. This is exacerbated for some 

students because of the lack of opportunity for ongoing collaboration between Mother Tongue teachers and outside 

tutors. The Visiting Team did not feel that access to learning was systematically equitable across all students even 

though there is a lot of good work being done. Processes could be put in place to ensure that there is more 

collaboration and shared understanding of each individual student's language needs, if they are to be more fully 

supported. 

Recognizing the importance of French as the language of its host country, ISP has given French a key role in the 

school by offering at least four ability levels per grade in both the primary and the secondary schools, as well as the 

multi-disciplinary Cultures et Societies program at the secondary level. The possibility of students moving from one 

set of languages to another at any time of the year was seen as a very positive point where the structures in place did 

not hamper natural progression but embraced it. 

Learning Support Programs in secondary and primary provide opportunities for those students with learning 

differences to be supported by learning specialists. There is inconsistency within the school at present as to whether 

or not this is paid for by parents and this needs to be rectified urgently to ensure equitable treatment for all learners. 

The provision of learning support ensures students receive the best and most appropriate support for their learning 

needs and enables more students to engage equitably with the learning program. Teachers also receive some 

training and support on how best to accommodate different learning needs, but the implementation of this 

differentiation is not evaluated consistently across the school, nor is it fully articulated in learning plans. 

There is some, but limited provision for gifted students. This is an area acknowledged by the school as in need of 

attention. Further data analysis is required to comprehensively evaluate progress and impact at all levels of the 

school for all programs. A process for review of the two support programs, EAL and learning support, and hopefully a 

future gifted program, would be an appropriate next step to engage students and families in ensuring the provision of 

most appropriate and effective support for all learners and thus equitable access to the learning program. 

One area where the school does not have a strong support for inclusion is in the physical premises. While this is 

understandable in that many of the buildings are old and cannot be easily restructured internally to provide lifts for 

learners with physical disabilities, it is an area of concern. Some buildings do have lifts i.e. one of the buildings at 

Beethoven and the new Cortambert campus, but others do not. If the school desires to ensure that all students 

accepted into the school can have access to learning, then some provisions must be put in place for physical 

disabilities however brief or extended they may be. 

Clearly from the experiences and discussions the Visiting Team had with ISP community members, there are a lot of 

good things happening and a strong feeling of inclusion among the community, but there is not consistency of 

implementation or in its review. In order to more fully engage with a consistent provision of inclusion, a review 

process needs to be put in place. 

 



 

 

Conclusions and Next Steps 

In order to ensure the ongoing development of a strong inclusive community, the school should: 

• create and review a process to identify and then support gifted and talented learning 

• review the current ability of language teachers to collaborate, especially with new students in need of EAL 
support to ensure learning needs are not mistaken for EAL needs and there is consistent support for all in 
need 

• review the three campus areas for inclusion provisions for those students with physical disabilities however 
short or longer term 



 

 

Learning Principle 8 - Governance and 
Leadership for Learning 

What It Looks Like - GOVERNANCE 
Learning Communities are Working on it... (Building; establishing the 'how'): The Governing Body is engaged 
in developing sustained ways to check for learning community performance aligned with stated norms and values. It 
is developing mechanisms to focus goal-setting and strategic thinking on learning Impacts and to ensure that 
innovation and creative thinking become the norm. The Governing Body is identifying ways to gather, analyze and act 
on data and evidence of Impact. 

What It Looks Like - LEADERSHIP 
Learning Communities are Thinking about it... (Exploring; establishing the 'why' and 'what'): The Leadership 
recognizes the need to initiate a process of defining leadership that is aligned with the learning community's norms 
and values. Conversations have begun about how to focus the time, energy and skills of leaders and teachers on 
achieving desired learning Impacts. The potential power of 'middle level leaders' driving change is being recognized, 
and questions are being asked about how to mobilize this resource. 

What It Looks Like - MANAGEMENT 
It is not yet evident...: The learning community has not yet begun to reflect on this Principle. The institution 
maintains traditional programs, structures, practices, and conceptual understandings. It is committed to improving 
"what is" and may claim to embrace 21st century learning and teaching principles but has not yet recognized or 
articulated the implications of this claim on all aspects of its operations. Systems and programs are not intentionally 
aligned to support learning Impact; when they do lead to intended learning Impacts it is by chance rather than by 
design. 

Observations 

Learning Principle 8 is focused on the way the leadership of the school, represented by the governing bodies, the 

school leadership and the management team, collaborate to implement decisions focused on achieving the desired 

Impacts aligned with both the ACE principles and the school's Vision, Mission and Guiding Statements. 

The current Guiding Statements have been in place for three years and initiated great enthusiasm when introduced, 

but the implementation through an action plan has only been initiated this year. Prior to this, any development has 

been organic with no overview of implementation or process of evaluation. The incoming Head of School has been 

tasked with improving this situation and has begun by creating an action plan for this year. The Head of School is 

creating a process for review and development of the future strategic plan. Community members at board, leadership 

and teaching levels have commented on the positive steps already achieved so far under the leadership of the new 

school head. The regular monitoring of the achievement of desired Impacts needs to be used in further planning and 

implementation, and also for the future development of the next strategic plan. The use of metrics to evaluate the 

success of the implementation of the Guiding Statements and ACE Learning Principles is urgently required if there is 

to be consistent and effective review of the actions and decisions made by Governance, Leadership and 

Management, and their impact on the learning environment. 

Many teachers and students, when asked what the Guiding Statements meant to them, could not reply with any 

confidence and did not understand what the Vision and Mission statements were trying to say. While the Guiding 

Statements were mapped against the ACE Learning principles and there appeared to be significant overlap, there 

was little further exploration made about what the Learning Principles could look like in action at ISP. This makes it 



 

 

difficult to intentionally translate desired goals into classroom practice, reducing the potential for full implementation of 

an ACE aligned learning experience for all learners. The enthusiasm and energy originally generated by the 

development and announcement of the Guiding Statements, and the Vision and Mission to the school community has 

not currently been translated into specific learning enhancements across the school. This is an area in need of urgent 

attention. 

The Visiting Team met with many of the Board members and it was clear that there is very positive and determined 

engagement with the implementation of the Guiding Statements in alignment with the ACE Learning Principles. The 

Board have a retreat in May or June where they have an opportunity to consider the future and to articulate the 

approaches and innovations which will help the community achieve their desired Impacts into the future. In previous 

years, the Board indicated this was more often used for making management decisions, but the retreat has recently 

become more leadership focused. For example, in this past year the focus was on achieving a new middle school 

building opening which will significantly enhance the opportunities provided to the learning community. 

In future these retreats are planned to be used to reconsider what is needed to continue to achieve a shared vision 

for the community. This forward-looking focus is present in discussions with the Head of School and senior leadership 

team. However, frequent changes in leadership make it a challenge, and also makes it imperative that some 

systematic plans and processes be put in place to ensure that methods for implementing the agreed and shared 

desired Impacts are used, regardless of any changeover, so that momentum is not lost. It can only be hoped that the 

momentum already in place to move towards implementing ACE learning principles and aligning strategies can be 

continued through significant collaboration among the whole senior leadership team and across all three campuses. 

Leadership as represented by the senior leadership team, were very supportive of the potential for the Guiding 

Statements to help the school develop in the future. However, both top level and middle level leadership positions in 

the school are not understood clearly by staff, nor are the roles of responsibility and areas of influence consistent 

across the three campuses. This lack of clarity in responsibility strongly inhibits the possibility of the leadership 

implementing the desired Impacts as 'who is responsible for what' is not clear to the members of the learning 

community. In addition, decision making at the leadership and management levels has not been consistently aligned 

to the desired Impacts as outlined in the Guiding Statements. Leadership is sometimes responding to logistical needs 

rather than the bigger picture of learning, as there appears to be no process to ensure the Guiding Statements are 

referred to in any of the decision making processes. 

Some structures for Governance and Leadership are in the process of review or were recently implemented. This 

includes a process for Board self-evaluation, as well as evaluation of the Head of School, both of which are being 

fully implemented for the first time this year. Consistent evaluation of middle level leadership is also beginning and 

should be in place across the school this year. This enables some alignment between the Guiding Statements, ACE 

Learning Principles and the processes used to govern and lead the school. Management has yet to engage with the 

Guiding Statements as a way of channeling their support of the school in the most effective ways to help implement 

the desired learning Impacts. 

While there is a lot of very strong support for the school's implementation of its Vision, Mission and Guiding 

Statements, there has been little practical development in the school's learning experiences to reflect the work done. 

It is imperative that the school Governance, Leadership and Management take on the responsibility for the 



 

 

implementation of these goals into everyday practice so that the school community can fully experience the intended 

learning and achieve the school's goals. Action, review and reflection, then further action is required to implement any 

strategy, and ISPs aspirational Vision, Mission and Guiding Statements are worthy of significant effort. They cannot 

be left to stay framed on walls. They must be enacted in the everyday learning of every member of the community. 

Conclusions and Next Steps 

In order for ISP to fully engage with the reviewed Vision, Mission and Guiding Statements, and their alignment and 

implementation of the ACE Learning Principles it is necessary for the following to be considered: 

• the Board to review and possibly re-write (and translate) the Guiding Statements so they are more easily 

accessible to all stakeholders. There is also a need to clarify and identify what the concepts look like in 

action 

• leadership should consider the Guiding Statements and create an action plan for how the ACE Learning 

Principles can be more clearly aligned and implemented, with particular reference to time and space, 

assessment and student agency 

• leadership to design a process and metrics for evaluating the achievements of the agreed desired Impacts 

• Governance and Leadership to create regular strategic plans and annual action plans to implement and 

review progress in all areas of learning 

• review the leadership structure, job descriptions and evaluation processes to ensure clarity of lines of 

responsibility, accountability and communication at all levels of leadership 

• given the recent addition of the new campus, review the leadership structure across Cortambert and 

Beethoven to ensure most effective leadership 



 

 

E - Learning Ecology 

E - Learning Ecology 
Learning Principles School's 

Self- 
Assessment 

Visitors' 
Assessment 

#9: Learning Space & Time 
The design of learning spaces and the 
structuring of learning time are driven and 
shaped by the learning community's intended 
learning Impacts. 

Working On 
It 

Thinking 
About It 

#10: Learning Community 
Respectful, healthy, ethical relationships and 
interactions create a true sense of community. 
Communication is honest and transparent. 
Community values are clearly stated, actively 
lived and define a distinct, sustained identity. 

Working On 
It 

Working On 
It 



 

 

Learning Principle 9 - Learning Space & Time 

Rating 
Learning Communities are Thinking about it... (Exploring; establishing the 'why' and 'what'): The learning 
community realizes that the design of learning spaces and learning time should support the achievement of desired 
learning Impacts. Discussions to identify key elements in the structure of learning space and time that support 
individual growth and desired learning Impacts have been initiated. Concepts such as flexibility, visibility, community, 
collaboration, project-orientation, and sustainability guide these discussions, and existing norms with respect to 
learning space and time are being challenged. 

Observations 

Learning Principle 9 requires a long look at the use of time and space and the consideration of how these ensure and 

support the achievement of the desired learning Impacts. 

The Visiting Team observed that in many instances, the use of space and time at ISP has been designed in response 

to logistical requirements as opposed to pedagogical ones. Therefore, the design of learning spaces and the 

structures of learning time are not fully driven or shaped by the learning community's intended learning Impacts, 

neither are the school timetables fully student centered. 

The design principles for the secondary campuses were gained from some external research and stakeholder input. 

However, there appeared to be an absence of any connection to specific elements of the Guiding Statements. As 

mentioned in previous Learning Principles, the lack of a shared understanding and clarification of what the Guiding 

Statements or the Learning Principles look like in action, means there is little opportunity for learning to guide 

decision making. There was little evidence of structured systems used for mapping desired Impacts, learning 

definition, principles and purposes into the design of learning spaces in Cortambert, the school's most recent 

acquisition, which feels like a missed opportunity. Much can be done to enhance the spaces provided, but again this 

needs to be done in conjunction with clarity about the desired learning experiences. For example, in the classes of 

the secondary campuses at Cortambert and Beethoven, most tables were in rows and the displays were empty. 

When asked why he did not confer with peers when stuck on a problem in a Math lesson, a Grade 9 student 

explained that as the classroom seating plan was in rows, he did not feel comfortable moving to another set of tables, 

but he would have done so if the seating plan led the students to sit in collaborative groups. Thus, the physical space 

is actually hindering student learning, and is not in line with the active learning listed in the Guiding Statements nor is 

it reflecting learning as defined in Learning Principles 2, 3, 5 or 6. 

ISP has been addressing and maintaining traditional program needs, structures, practices and conceptual 

understanding and is only now beginning to use the Guiding Statements in an intentional way. ISP leadership 

recognizes the importance of inspiring inquiry and innovation, and 'engaging each member of the school community 

as an active learner', but it has not yet articulated the implications such a claim has on all aspects of its operations. 

Currently when structures and systems lead to intended learning Impacts, it is by chance rather than by design. 

It is clear that leadership understand this Learning Principle is a work in progress. The primary school has taken the 

lead when it comes to reflecting upon the best use of space to impact on students and enhance a sense of identity, 

community and in-depth inquiry. In the primary school, throughout the year, teachers individually then collaboratively 



 

 

reflect upon the use and impact of classroom space, furniture, resources and office space on all its users. At the end 

of each school year, when the student numbers are mostly known from the admissions department, the teaching staff 

reviews the classroom allocation in order to maximize the learning space available for the size and shape of their 

upcoming cohort. It is through this process that the office in R302 became a reflective salon last September. Equally, 

it is through this process that the reception class successfully moved its cloak corner from the entrance area to the 

mezzanine for better use of space. Equally, language teachers, with the help of Grade teachers, review the timetable 

at the start of each term to make the most of the two libraries. 

Parents and learners have commented on the fact that Paris as a learning space is not yet used by ISP to its full 

potential and would like further communication from the school about the calendar of day trips across all ages to have 

a stronger sense of its patterns. Such a calendar would also provide further collaboration and potential for inter-

disciplinary opportunities for teachers to embed in their programs. 

The use of time appears to be another area for development and research. Timing and pace were well synchronized 

in classes observed. However, the schedule of time and classes for the secondary school tends to dictate double 

lessons rather than single in most instances This time allocated to some lessons such as Grade 11 HL was 

purposeful. However, it was hard to keep Grade 6 focused at the end of their double Math lesson. Perhaps an area of 

review and research would be an in-depth investigation of the optimum time for learning for different ages. This could 

allow for best opportunities to be provided to learners,  and decisions about the Cortambert and Beethoven schedules 

could be based on optimum learning rather than personal or logistical preferences. 

Across all campuses, decisions made which are linked to classroom space, setting, furniture, displays, office space, 

and timetable are not consistently aligned to the desired Impacts as outlined in the Guiding Statements or ACE 

Learning Principles and do not seem to have been made in connection with all stakeholders. 

Conclusions and Next Steps 

In order for the school to fully implement its Guiding Statements and the ACE Learning Principles, the community 

needs to: 

• review the use of time and space and ensure student learning is at the center of their decision making 

• focusing on flexibility, visibility, community, collaboration, project-orientation, and sustainability 

• monitor the use of space and time and ensure all take responsibility for the effective use of learning spaces. 



 

 

Learning Principle 10 - Learning Community 

Rating 
Learning Communities are Working on it... (Building; establishing the 'how'): Community core values, 
agreements and commitments are being developed. These are creating a strong sense of identity and loyalty towards 
the learning community. Communication systems are reviewed for effectiveness and efficiency; new opportunities 
and platforms for stakeholder groups to provide feedback and suggestions in response to the learning community's 
goals are being created. New approaches to engaging the community are being introduced and tested. 

Observations 

Learning Principle 10 is focused on the strength of the community, open and informative communication, and the 

community living their shared values. 

The Board have made decisions to help support the achievement of the Guiding Statements and strategic plan, by 

appointing a Head of School who was given specific responsibility for implementing the desired Impacts. A large 

proportion of the school community was involved in the development of the Guiding statements (approximately 170) 

over three years ago, and while there has been a significant period of inaction, this appears to be over with 

incremental steps now agreed for this year, and plans and processes in place to review the implementation and 

evaluation of the strategic plan and its potential to achieve some of the desired Impacts. 

There was clearly a very positive and respectful culture of relationships amongst all ISP stakeholders. The community 

has much to offer as a model when it comes to internationalism. Members of the learning community who responded 

to the questionnaire and met with the Visiting Team expressed satisfaction with the way in which they are treated and 

included as members of that community, although some of them wish that communication was more transparent, 

regular and purposefully linked to achieving the core values, agreements and desired Impacts. 

There was little evidence of the critical mass of the staff, parents, students, alumni being fully engaged, and informed 

of the goals and desired learning Impacts. It could be partly linked to the fact that there are not currently structures in 

place to regularly hear from the parents, the staff, the students and the alumni on a variety of issues. These issues 

include review processes for regular evaluation of the impact that some decisions have had on the learning 

community. Also, given that a large proportion of the school’s parent and student community changes each year, the 

Visiting Team suggest further exploration and communication of these values to the entire learning community on a 

regular basis. 

The Visiting Team observed respectful and professional relationships among all staff and students on all campuses. 

The respect for, and indeed enjoyment of, the cultural diversity within the community enhances these relationships. 

However, at present there appear a number of community members who are intellectually engaged more on a part-

time basis than fully engaged with developing the learning community's strengths and opportunities for learners. The 

community values are implicit in the Guiding Statements and the associated community core values, agreements and 

commitments need to continue being discussed and developed in order to create a stronger sense of identity and 

loyalty towards the learning community. 



 

 

In the Primary school, parents attend information nights on a regular basis and much information is shared, providing 

opportunities for them to understand more about their child's learning. Parents appreciated this, however some did 

indicate that the availability of ongoing information depended on the teacher they worked with, and this is an area 

where the school could be a bit more consistent. 

In the secondary school, parents have been invited to ManageBac training sessions over the past term. Sessions 

offered so far were fully booked. The percentage of parents now being trained to use ManageBac is not known to the 

staff  whit whom the Visiting Team spoke. ISP does not currently know how many parents actually access 

ManageBac and if their visit to ManageBac was successful. An evaluative process needs to be put in place to see if 

the implementation of ManageBac is successful for all stakeholders involved and is aligned with the Guiding 

Statements, providing the information and feedback that is most helpful for parents and learners to most effectively 

engage with the learning provided at ISP. 

It will be important for the Board and school leadership to ensure that the whole learning community is engaged in the 

implementation, review and evaluation of the strategic plan and that updates are communicated appropriately to all 

stakeholders to ensure full buy in to the process, the Guiding Statements and the associated desired Impacts. 

Conclusions and Next Steps 

For the School to fully engage with this Learning Principle, it is needed to: 

• develop a policy and procedure to ensure consistent implementation, including a review process, for 
communication in all areas of the school 

• share and celebrate versions of the Guiding Statements which are easily accessible to all members of the 
learning community 

• ensure that all members of the learning community are fully engaged in providing the best possible learning 
program for ISP students 



 

 

The Four C's 

Conceptual Understanding 
 
Developing 

Rationale 

The learning community's alignment with the Four C's of Assessment lies between being "evident" and "not 

sufficiently evident." Some aspects in the learning community's Conceptual Understanding, Commitment, Capacity, 

and Competence may already have attained an advanced degree of development and maturity; others may be less 

well understood, practiced, or embedded in the learning community's culture. The "developing" stage acknowledges 

that the characteristics identified on either side of the assessment scale may not be evenly distributed in a learning 

community's fabric or be present to the precise degree described in the rubrics. In some cases, effective practices 

may be in place without having been recognized as such by the learning community as a whole. As a result, such 

practices are not likely to drive or lead to sustained, organization-wide change. 

Three years ago, the school community worked together to define learning and to create a new Vision, Mission and 

Guiding Statements. The learning community is only now in the process of developing a number of strategies to more 

thoroughly share and understand what the school's Guiding Statements mean for learning, and how they might 

impact learning. There was considerable discussion about what was to be included in the school's Vision, Mission 

and Guiding Statements in the past, and they were mapped against the IB curriculum requirements and the ACE 

Learning Principles. However, the community has had significant changeover since the statements were originally 

created, and there was also no significant connection to how the Guiding Statements articulate effective learning and 

teaching. This is currently being addressed, and once fully articulated, will allow for a school wide and more 

intentional implementation of the agreed Impacts. 

There are pockets of deeper understanding and implementation of associated concepts, in different levels of the 

school and with individual teachers and some are definitely intentional in their implementation. It will require 

significant effort on the part of the school community to ensure that all learners are fully engaged with understanding, 

implementing and reviewing the achievement of the desired learning Impacts. 

Commitment 
 
Developing 

Rationale 

The learning community's alignment with the Four C's of Assessment lies between being "evident" and "not 

sufficiently evident." Some aspects in the learning community's Conceptual Understanding, Commitment, Capacity, 

and Competence may already have attained an advanced degree of development and maturity; others may be less 

well understood, practiced, or embedded in the learning community's culture. The "developing" stage acknowledges 

that the characteristics identified on either side of the assessment scale may not be evenly distributed in a learning 



 

 

community's fabric or be present to the precise degree described in the rubrics. In some cases, effective practices 

may be in place without having been recognized as such by the learning community as a whole. As a result, such 

practices are not likely to drive or lead to sustained, organization-wide change. 

The Governance and Leadership of the school are fully committed to the development of the school in a 

transformational process of learning. The Board have allocated resources and have long term plans to support this 

development, including the recent appointment of a new Head of School with the specific task of implementing the 

desired learning Impacts as outlined in the Guiding Statements and aligned with the ACE Learning Principles. There 

is no doubt of the leadership's philosophical commitment to ideals involved, however at present there are aspects of 

logistics which are influencing decision making more than learning needs, and this suggests some inequality in the 

commitment to the Learning Principles. 

The primary school has been able to focus on developing plans and evaluating some of the implementation of 

innovative processes and is working to make implementation consistent across all grades. The secondary school has 

been focused on a new campus development and has taken its eye off the learning a little to ensure the logistics are 

in place. Now the focus must be fully returned to a commitment to the best possible learning environment which 

supports the type of learning envisioned by the Guiding Statements and the ACE learning Principles. 

Capacity 
 
Developing 

Rationale 

The learning community's alignment with the Four C's of Assessment lies between being "evident" and "not 

sufficiently evident." Some aspects in the learning community's Conceptual Understanding, Commitment, Capacity, 

and Competence may already have attained an advanced degree of development and maturity; others may be less 

well understood, practiced, or embedded in the learning community's culture. The "developing" stage acknowledges 

that the characteristics identified on either side of the assessment scale may not be evenly distributed in a learning 

community's fabric or be present to the precise degree described in the rubrics. In some cases effective practices 

may be in place without having been recognized as such by the learning community as a whole. As a result, such 

practices are not likely to drive or lead to sustained, organization-wide change. 

There is sufficient evidence from discussions with the Board and financial leaders to show that resources in terms of 

financial support, qualified personnel, and general, broad institutional capacity are sufficiently available. In addition, 

the learning community's governing body and leadership are prepared to commit such resources to ensure change 

can be brought about and sustained. The learning community's governing body, and leadership, have the capacity 

and are in the process of providing the resources required to develop and then implement the school's short-, 

medium-, and long-term plans to effect transformational change. 

What is less clear is the widespread engagement with all stakeholders in the implementation of the desired Impacts. 

Some sections of the current community might not be willing to provide the time for collaboration which is a 

cornerstone of transformational development. Until the school can ensure that all members of the community are 



 

 

engaged with this process of transformation, the capacity of the community is at a developing stage and certainly 

shows potential but needs to be more fully enacted in order to succeed in its goals. 

Competence 
 
Developing 

Rationale 

The learning community's alignment with the Four C's of Assessment lies between being "evident" and "not 

sufficiently evident." Some aspects in the learning community's Conceptual Understanding, Commitment, Capacity, 

and Competence may already have attained an advanced degree of development and maturity; others may be less 

well understood, practiced, or embedded in the learning community's culture. The "developing" stage acknowledges 

that the characteristics identified on either side of the assessment scale may not be evenly distributed in a learning 

community's fabric or be present to the precise degree described in the rubrics. In some cases effective practices 

may be in place without having been recognized as such by the learning community as a whole. As a result, such 

practices are not likely to drive or lead to sustained, organization-wide change. 

There is a developing alignment between the learning community's professed aspirations and the leadership and 

staff's ability to act with intentionality, insight, and purpose on them. There are pockets of deep understanding of the 

concepts and the ability to enact what is needed to develop a learning program focused on achieving the aims as 

outlined in the Guiding Statements and ACE Protocol. There are others who are less interested or less able to 

understand what these processes mean, and what the desired learning Impacts look like in action. 

Members of the governing body, leadership, and many of the staff possess the requisite professional and personal 

mindsets, and dispositions to lead the learning community on its journey towards transformation. However, there are 

some staff who do not have the mindset, and this currently hampers development. Leadership is in the process of 

effectively articulating and communicating the school's aspirations and is developing the structures and processes to 

effectively manage and drive change in order to achieve them. The Board and Leadership understand some of the 

challenges to change and are in the process of taking steps to ensure all in the community are fully committed and 

competent to implement the desired learning Impacts. 



 

 

Major Learning Plans 

Observations on the school's Major Learning Plans 

The schools Major Learning Plans were a list of ideas arising out of the reflection on the Learning Principles rather 

than a list of 3-5 Major Plans that would take the school strongly forward in its journey of transformation. The plans 

listed discussed a number of specific processes rather than a major, or metacognitive look at learning at ISP. One 

area in particular should be reconsidered in light of the schools' own reflection on its rating and that is for Learning 

Principle 5. This LP focused on student agency, which is a focal point in developing transformation learning, and the 

school rated itself at a low 'Thinking about it Level' and yet provided no suggestions in Major Learning Plans for 

addressing this. 

Ideas should be developed by the school to support its move forward. Currently in development are action plans for 

implementing the learning as defined in the Guiding Statements. Actions such as this would be more beneficial to 

focus on in these Major Learning Plans to ensure that big ideas like the Guiding Statements are actually used in 

every day practice. The Visiting Team therefore suggests a rethink of these plans, and a more 'big picture' review of 

all the learning plans listed and a reconsideration of which 3-5 major plans would help take the school forward. 

Thinking is not enough - it is in the doing that we are measured. 



 

 

Next Steps & Actions 

Suggested Next Steps & Actions 

The Visiting Team representing all three agencies, IB, CIS and NEASC were in agreement that ISP is in many ways a 

wonderful school. The community is warm, welcoming and respectful to all, and is set in the heart of one of the most 

interesting cities in the world which provides untold opportunities for learning in so many areas of life. 

It was also clear from the visit that the school is facing some significant challenges in the desire to move forward. 

These various challenges have been articulated and can be found in each agencies' report. It is important for the 

school to note, that they must satisfy all agencies' protocols in order for accreditation to be successful with the others. 

Of particular note is health and safety and student safeguarding issues, which are outlined in detail in the CIS report 

and which are Foundation Standards to be achieved in the ACE protocol and are therefore not the focus of narrative 

here. In addition are the IB requirements, in particular for shared collaboration and planning time, which are integral 

to the IB Curriculum development as well as the shared understanding of learning which is the basis of the ACE 

Learning principles. 

Specific to the ACE Learning Principles, the following next steps are outlined as a matter of urgency. 

1. As suggested in the Major Learning Plans, the school needs to clarify what the Guiding Statements mean to 

learners, both for learning and teaching, provide metrics for evaluation of achievement, and a process of regular 

review. 

2. The school should create a plan to unpack what the Learning Principles look like as aligned with and as an 

extension of the Guiding Statements, so that learners have a clear idea of what the desired learning Impacts are and 

can more easily work towards them. This is an area of urgency, as mapping the Learning Principles against the 

Guiding Statements did not produce further shared understanding of how they could impact action, but simply found 

examples of where they could be found at the time. Now action must be taken to implement the understandings and 

concepts embedded in the Learning Principles into the future and to enable a transformative process for all. As with 

the Guiding Statements, metrics for evaluation of achievement and a regular process of review need to be 

implemented. 

3. Review the curriculum and while accepting it is always a work in progress, complete it as far as possible to 

articulate both vertically and horizontally, as well as include a continuum of the Approaches to Learning and Self 

Directed Learning skills, which guide learners and ensures the school community has a clear vision of what learning 

is expected to look like and to achieve, at all levels of the school. 

4. Finally, the school must ensure that regular action plans, similar to the ones started this year, continue and that a 

consistent cycle of inquiry be used to ensure regular evaluation of all learning engagement and school plans, so that 

the loss of impetus as has been the case since the last Guiding Statements were developed 4 years ago is not 

repeated. 



 

 

NOTE TO REVIEWER - in discussions with Jeff Bradley, it was agreed I offer two alternatives (can write others too) 

for discussion between him and CIS before sending... EITHER ONE OR the OTHER of these two paragraphs are to 

be used... 

Option1 

Due to the concerns voiced by all members of the three visiting agencies that the same issues seem to be recurring 

in the 2011 NEASC & CIS report, as well as the 2017, and now the 2019 report, the NEASC Team are advising that 

there be a Special Visit to the school in October or November 2019 in order to ensure that real progress has been 

achieved, in particular with reference to No.2 above. Additionally, the school should unpack the Learning Principles 

into specific shared understandings for all learners to engage with regularly. A shared understanding of what these 

principles mean for educators and learners alike is a matter of urgency and should already have been addressed. 

OR 

Option 2 

Due to the concerns voiced by all members of the three visiting agencies that the same issues seem to be recurring 

in the 2011 NEASC & CIS report, as well as the 2017, and now the 2019 report, the NEASC Team require that an 

interim report be provided by June 2019, which outlines the current action plan, its implementation, evaluation and 

review process and outcomes in full. In addition, the annual report provided to NEASC in January 2020 include an 

extended response to all four 'next-steps' outlined above and explain the level of implementation achieved at that 

time, along with related future plans. 

It is now the challenge for the whole community to direct energy to understanding how to act in line with their Guiding 

Statements and the Learning Principles, not just think or talk about the concepts involved. 



 

 

Timing of Next Learning Principles Visit 
 

Spring 2023 agreed in Principle with CIS but no specific dates. 



 

 

Concluding Comments and Date 

ISP can be proud of the community it has developed, and the strong and respectful relationships seen amongst all 

stakeholders. Positive relationships between the Board and new Head of School, a determined group of upper and 

middle-level leaders and very capable teachers along with impressive students, have all made this possible. The 

school community still recognizes there is a lot to do to fully understand and implement their desired Impacts, and the 

current action plan is the first step along the path to continuous growth. This visit and the resulting reports from 

NEASC, CIS and IB will hopefully help the school to further develop and grow in order to achieve its goals. 

 

The Visiting Team wish to thank the whole community for their warm welcome. In particular we want to thank the 

Head of School, Mr. John Burns for his continuous attention to every request for more information, or access to 

people and places. In addition, we thank the Accreditation Lead, Mr. Richard Hines for his response to any need we 

had both before and during the visit. We also wish to warmly thank Erlene Morvan for her constant attention to detail 

and continuous support of our logistical needs. During the visit, the Visiting Team met with the Board members, 

school leadership at all levels, representatives of parents, many teachers and most importantly, many students. The 

Visiting Team wish to honor the honesty and openness we encountered at all levels of conversation and recognize 

this is the best way to have an accurate assessment of where the school now stands and what is needed for future 

development. The school's internal reflection appears to be an accurate reflection of where the school is now. What is 

now needed is concerted action to take the school forward to achieve the shared desired learning Impacts. 

We want to thank the entire community for their warmth and hospitality during the visit. The school is a warm, 

welcoming community, respectful of individuality and differences while creating a feeling of connectedness and 

inclusion, all the while working to create the best learning environment for learners. The Visiting Team commend the 

community on their determination to move forward under their Vision, Mission and Guiding Statements, and wish 

them well on their ongoing journey of transformation. 

February 15, 2019. 


