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Dear Mr Burns 

Thank you for completing the self-study for programme evaluation and for welcoming the visiting team to 

your school. The IB recognizes that this process requires the collaboration of the whole school community; 

we appreciate the time and effort made and hope that the insights gained along the way will be valuable in 

further developing your programmes. 

The aim of school evaluation is for the IB to ensure that the standards and practices of each programme are 

being maintained, to acknowledge accomplishments and to provide guidance for school improvement. The 

IB is aware that for each school the implementation of an IB programme is a journey, and that the school 

will meet these standards and practices to varying degrees along the way. A synchronized visit is also an 

opportunity to consider the development and impact of the IB programmes across the whole school. For 

this reason, in addition to the programme-specific practices, the school has had the opportunity to reflect 

upon, and be evaluated against a set of whole-school practices.  

The report that follows is based on the analysis of the whole-school self-study questionnaire, whole-school 

and programme-specific evidence of IB practice, together with the findings from the school visit.  

The report is structured as follows: 

• feedback on the self-study process 

• an executive summary which references the set of whole-school practices 

• whole-school findings, commendations and recommendations for the practices in standards A and 
B 

• findings, commendations and recommendations for programme-specific practices in standards A 
and B 

• findings, commendations and recommendations for programme-specific practices in standards C1-
C4 

• a conclusion for each standard 



• notice of matters to be addressed (MTBAs) that identify areas within a school's practice which, if 
not addressed immediately, will jeopardize the integrity of a programme and the authorization 
status of that programme. 

o indication of the evidence to be provided by the school in the case of MTBAs and the 
deadline for its submission 

 

We hope that the findings of the visiting team provide opportunities for reflection as the school moves 

through its next review cycle. 

 

Yours sincerely, 

Adrian Kearney 

Director, IB World Schools 

 

 

Feedback on the self-study process 

 

 Visiting Team 

Timeline: The self-study took place over at least 12 months. Yes 

Stakeholders involved: Those involved in the organization and 
implementation of the programme contributed to this process: members 
of the governing body, leadership team, teaching and support staff, 
students and parents. 

 

Yes 

Gathering evidence: The self-study is evidence based, drawing on 
existing school documentation and reflecting current practice in the school 
during the period under review. 

 
Yes 

Reflection in teams: Meetings were organized, allowing time for 
reflection, discussion and analysis of evidence, if applicable. 

Yes 

 

  



Executive summary 

Practice 1: The school communicates and affirms the value of the IB to the whole community. 

The guiding statements have been revised with wide stakeholder input between 2014-2016 and make 

specific reference to the IB programmes. A review of submitted documentation and conversations with 

the Strategic Director evidenced that communication of the guiding statements and learning principles 

includes presentations to PYP parents that map the ISP mission and vision against the IB learner profile 

to highlight close alignment. Surveys amongst parents highlighted that a main reason for choosing the 

school are the IB programmes.  

Practice 2: The school’s leadership and administrative structures support the implementation of the IB 

within the whole school. 

The separation of primary and secondary between 2 campuses has resulted in two distinct schools that 

work mostly independently. While the principals for each school meet regularly as part of the senior 

leadership team led by the head of school, they manage the secondary and primary school with a fair 

amount of autonomy. The school has identified a need to review the leadership structure for the 

continuum of IB programmes especially in light of the opening of an additional campus in 2018 and the 

decision to divide the implementation of the MYP programme across 2 campuses. According to the 

leadership team and the governing board the focus of the review is on efficiency and increased cohesion 

across programmes. Conversations with staff and middle leaders identify a need for clear structures and 

responsibilities.  

Practice 3: The school develops and implements policies and procedures that support the programmes 

from a whole-school perspective. 

In conversations with the visiting team, the school leadership acknowledged that there is a need to develop 

clear structures and processes for the continuum of IB education, and to document and consistently 

implement those. The head of school is currently exploring a revision of the whole school leadership 

structure and the introduction of a position tasked with responsibility for the continuum of learning across 

the three programmes. Conversations with the leadership team and teachers showed that the opening of 

an additional campus for MYP 1-4 in 2018 has increased the need to consolidate and document procedures 

and structures for cohesion and consistency in each programme and the continuum. 

Practice 4: The school has structures, procedures and resources to support students and their families to 

transition across the IB programmes. 

The school implements a step-up programme to support students in their transition between the 

programmes which includes taster days and information sessions to parents and students.  

The school provides some opportunities for students and parents to see progression through the 

programmes such as inviting primary students to attend personal project presentations to stimulate their 

planning of the PYP exhibition.  

According to parents and students there is a gap in the transition between PYP and MYP regarding 

understanding in subject areas and development of approaches to teaching and learning.   

 



Practice 5: The school provides opportunities for planning and reflection within and across the IB 

programmes. 

A review of submitted documentation and conversations with the leadership team, programme 

coordinators and teachers evidenced that the provided time and format for collaborative planning and 

reflection is not sufficient to support cohesion and consistency within and across programmes.  

There is evidence of informal collaboration and of sharing good practice that sometimes expands across 

primary and secondary, especially in the area of service. However, the team noted a lack of structures and 

documentation to support the sustainability of this practice.   

The structure of a primary and a secondary school means that planning and reflection at middle leader 

and teacher level is implemented for the PYP separately from MYP and DP.  

Practice 6: The school’s written curriculum identifies the knowledge, concepts and skills to be developed 

across the whole school. 

Review of the written curriculum and conversations with the leadership team, coordinators and teachers 

confirmed that vertical articulation of the curriculum across the programmes is yet to be implemented. 

The visiting team did not find consistent mapping of approaches to learning across the three programmes.  

The strategic plan states that providing a progressive school-wide IB curriculum that is cohesive and 

coherent is one of the strategic goals while clear action planning and benchmarking for achieving this goal 

over time is yet to be developed. In conversations with the visiting team, the board, the leadership team 

and teachers indicated that the move to the additional campus has taken priority over recent years while 

the head of school shared plans of how the focus will be brought back to the development and articulation 

of shared knowledge, concept and skills along the continuum across the three programmes now that the 

move to the third campus is completed.  

 

The strengths and areas for development noted above are reinforced in commendations and recommendations in the 

body of the report that follows. 

  



Matters to be addressed  

 

Matter to be 
addressed 
 
 
 

Programme: MYP/DP 
Standard:      B2  
Practice:        2.4    
The school provides dedicated time for teachers’ collaborative planning and 
reflection  
 
Finding:  
Review of documentation evidenced that there is scheduled weekly meeting time 
in line with local labor agreements. In conversations with the visiting team, 
teachers and the leadership team shared that the time is also used for 
organizational matters and is not sufficient for systematic and regular 
collaboration for the DP and MYP and the continuum.  
 
In addition, heads of departments identify a weekly common free period is 
identified for teachers in a specific subject area to facilitate collaboration in the 
secondary. However, this is not the case for all subject areas and in some areas 
not all teachers can attend, e.g. MYP individuals and societies, PHE and arts.  
 
Review of the meeting schedules, discussions with teachers and the primary 
leadership team confirmed that there are limited opportunities for teachers to 
plan collaboratively due to timetabling and contractual time restrictions.  Primary 
school homeroom teachers meet once a week with the PYP coordinator and have 
a meeting with the specialist and learning support team. However, there is no 
meeting scheduled for reflection across grade levels. Although teachers have 
access to planning slides from other subjects on a shared drive, they shared with 
the visiting team that they were not always aware of what is being done in the 
other grades and do not have an overview of the vertical and horizontal 
articulation of the programme. 
 

Evidence required Schedule of dedicated time for teachers’ collaborative planning across campuses, 
with clear indication of frequency, duration, attendees and agenda items for how 
the time will be used. 
 

Date required by 15/11/2019  

 

Matter to be 
addressed 
 
 
 

Programme: DP 
Standard:      B2 
Practice:        3a   
The school complies with the IB professional development requirement for the 
DP at authorization and at evaluation 
 
Finding:  
A review of the submitted Chart 2 and documents shared during the visit 
evidenced that in the following subjects, teachers appointed during the period of 
review have not completed IB recognized professional development: language B, 



mathematics (3 teachers). In economics no teacher has completed training on the 
current guide. 

Evidence required Confirmation of registration to participate in IB-recognized professional 
development within the next 6 months for the teachers mentioned in the 
findings. 

Date required by 15/11/2019  

 

 

Matter to be 
addressed 

Programme: MYP 
Standard: C1 
Practice: 1.1b 
Collaborative planning and reflection facilitates interdisciplinary learning to 
strengthen cross-curricular skills and the deepening of disciplinary understanding 
 
Finding: 
Conversations with teachers, heads of department and the MYP coordinator show 
enthusiasm for authentic interdisciplinary learning. Very limited collaborative 
planning time is allocated to interdisciplinary planning. Heads of department, the 
MYP coordinator and teachers indicate that collaborative planning and reflection 
does not currently facilitate interdisciplinary learning due to a lack of time. 

Collaborative planning and reflection facilitates interdisciplinary learning to 
strengthen cross-curricular skills and the deepening of disciplinary understanding. 

Evidence 
required 

Schedule of dedicated time for teachers’ collaborative planning across campuses, 
with clear indication of frequency, duration, attendees and agenda items for how 
the time will be used. 
 

Date required by 15/11/2019 
 

 

 



 

Matter to be 
addressed 
 

Programme: MYP 
Standard: C1 
Practice: 3 
Collaborative planning and reflection addresses vertical and horizontal articulation 
 
Finding: 
Teachers, heads of department and the MYP coordinator indicate that some of the 
collaborative time available on Thursday afternoons and/ or during an identified 
period in the timetable for some subject areas, is used for vertical articulation. 
Planning time has not been available this academic year for horizontal articulation.  
 

Evidence required Schedule of dedicated time for teachers’ collaborative planning across campuses, 
with clear indication of frequency, duration, attendees and agenda items for how 
the time will be used. 
 

Date required by 15/11/2019 

Matter to be 
addressed 
 

Programme: MYP/DP 
Standard: C1 
Practice: 2 
Collaborative planning and reflection takes place regularly and systematically 
 
Finding: 
Collaborative planning time for the MYP is available during some of the Thursday 
afternoon meeting times, as indicated in the meeting schedule. Some subjects also 
benefit from a subject specific planning period identified in the timetable. 
Collaborative planning is infrequent and teachers, heads of department and the 
MYP coordinator shared that the lack of time impacts the implementation of the 
MYP.  The Heads of department and the MYP coordinator explain that systems for 
the use of MYP collaborative planning times are not currently formalised.  
 
In the DP, teachers have six hours per month as part of their contractual obligation 
for meetings on top of their teaching commitment, however, conversations with 
subject teachers and a review of the meeting schedule showed that collaborative 
planning does not take place regularly and systematically and the lack of time is 
provided to the visiting team as a reason. While some collaborative planning 
happens in department meetings, heads of department shared that a process to 
ensure systematic collaboration in subject areas and across subject areas does not 
exit. Teachers and pedagogical leaders shared with the visiting team that 
collaborative meetings on vertical and horizontal articulation, TOK integration, a 
shared overview of students’ learning experiences, agreed expectations of student 
learning and differentiation are not systematically planned over the course of an 
academic year. 
 

Evidence 
required 

For each programme, a schedule of dedicated time for teachers’ collaborative 
planning, with clear indication of frequency, duration, attendees and agenda items 
for how the time will be used. 
 

Date required by 15/11/2019 
 



 

Matter to be 
addressed 
 
 
 

Programme: PYP 
Standard:      C1  
Practice:        3 
Matter: Collaborative planning and reflection addresses vertical and horizontal 
articulation 
Finding: 
Conversations with homeroom teachers showed that although they collaborate 
within their grade level, there is currently limited knowledge and understanding 
of what is happening in the programme of inquiry in other grades and limited 
opportunities for them to work collaboratively across grade levels and subject 
areas to plan and reflect on the vertical articulation of the programme. 
 

Evidence required A schedule of dedicated time for teachers to plan in vertical teams that includes 
frequency, duration, attendees and objectives of the allocated time. 

Date required by 15/11/2019  

  



Commendations and recommendations for the whole-school practices in standard A: 

Philosophy 

 

Commendations 

Practice 3 
 

The school community demonstrates an understanding of, and commitment to, the 
programmes. 

Findings of the 
team 
 

In conversations with the visiting team parents, students, staff and the governing 
board emphasized IB education as an integral part of the identity of the International 
School of Paris. Document review showed how closely aligned the guiding statements 
are with the IB leaner profile. Members of the governing board enthused about IB 
education regarding its impact on students. Most parents and students mentioned IB 
programmes as the main reason for choosing IS Paris and students easily refer to their 
learning using learning profile vocabulary. During the visit IS Paris students presented 
themselves as commendable ambassadors of the IB learner profile, critically reflective 
and engaged.  

Commendation Whole school  ☒        PYP  ☐   MYP ☐   DP ☐    

The school community is strongly committed to IB programmes as part of the identity 
of the International School of Paris.   

 

Practice 4 
 

The school develops and promotes international-mindedness and all attributes of the 
IB learner profile across the school community. 

Findings of the 
team 
 

Conversations with students in all three programmes indicated that they value the 
international diversity of the school as it supports them in learning about different 
cultures. They confirmed that they felt valued and encouraged to share and expand 
their understanding about their country of origin, as observed during class visits. 
Lesson visits to MYP English, visual art, music and individual and societies evidenced a 
focus on developing multiple perspectives. 
PYP students shared that they use the learner profile to set their short-term goals and 
reflect on their development in their personal blogs. Parents gave examples of how 
their children demonstrate learner profile attributes and refer to the learner profile. 
They commented that ‘international mindedness and the learner profile is lived in the 
primary school’. 

Commendation Whole school  ☒        PYP ☐    MYP ☐ DP ☐    
 

The school promotes international mindedness and the learner profile effectively 
through the curriculum and the learning culture of its community.  
 

  

  



Practice 5 
 

The school promotes responsible action within and beyond the school community. 

Findings of the 
team 
 

Conversations with parents and students confirmed that the school provides a 
significant number of opportunities for service in secondary and primary. Several 
lunchtime clubs include students from more than one programmes and offer 
opportunities for connection between the schools, e.g. a TOK project for MYP 
students or a mathematics club run by secondary students for primary.   
Whole school initiatives are ISPEC, a project supporting refugees in Paris and the 
Alannah’s awesome tournament, a student-initiated sports tournament to raise 
awareness and money for cancer research across secondary and primary.  
Students developed a sign language project out of a personal project.  
Conversations with students and teachers in the primary showed examples of 
students organizing events for peers, for example a baking club, sustained student 
interest committees, student-initiated action, e.g. labeling in the library and raising 
awareness for littering. Primary students shared that they feel empowered to suggest 
and take action. 

Commendation Whole school  ☒        PYP ☐  MYP ☐ DP ☐    
 

The school and individual teachers provide a wide range of opportunities for service 
within the school and beyond and promote student-initiated action. 
 

 

Practice 7 
 

The school places importance on language learning, including mother tongue, host 
country language and other languages. 

Findings of the 
team 
 

The school offers a wide variety of language courses in MYP and DP including school 
supported self-taught courses. Bilingual diplomas are celebrated. A visit to the 
libraries showed mother tongue sections in both, the primary and secondary library. 
Timetabling in MYP caters for students learning three languages, and MYP students 
take enhanced French culture should they not opt for a third language. The school 
ensures that every PYP and MYP student learns French and English.   

In conversations with students in the primary school it was noted that some 
students attend extracurricular lessons to support the development of their 
mother tongue. Secondary students share that the school facilitates adding a 
third language other than their mother tongue to their curricular choices, should 
they wish to pursue mother tongue development outside of school. 

The primary library plays a role in supporting mother tongue. Parents actively 
support the development of mother tongue resources by donating books which 
reflect the culture as well as the various languages. 

Commendation Whole school  ☒        PYP ☐    MYP ☐ DP ☐    
 

The school supports language learning through the curriculum and the school culture. 

 

  



Practice 8 
 

The school participates in the IB world community. 

Findings of the 
team 
 

While collaboration with IB World Schools in Paris is limited, the school shares 
effective practice with other IB World Schools, e.g. ‘job-alikes’ with IS London are set 
up for heads of departments. A review of the strategic plan, in particular “from 
experience to influence” and conversations with the head of school highlighted the 
focus on research and sharing expertise, e.g. in an annual research conference.  
 
Several members of staff are IB educators, e.g. 7 workshop leaders, 2 consultants/site 
visitors, and 9 examiners across MYP and DP. According to heads of department the 
school supports such engagements with the IB community. It encourages its staff to 
present at IB conferences and participate in international sports tournaments with 
other IB World Schools.  

Commendation Whole school  ☒        PYP ☐    MYP ☐ DP ☐    
 

The school encourages its staff to engage in exploring and sharing best practice with 
other IB world schools. 

  

 

Recommendations 

Practice 6 
 

The school promotes open communication based on understanding and respect. 

Findings of the 
team 
 

The school uses various channels of communication such as email, Managebac and 
ISP parent portal, google drive and SeeSaw and student blogs in the primary. Student 
voice is represented through the student council which this academic year has only 
met in the secondary. In corridors and during classroom visits the visiting team 
observed interactions between students and staff as respectful and built on strong 
professional relationships. The secondary student council confirmed to the visiting 
team that student voice is listened to.  

Although the school has platforms in place to support communication with parents 
and students and relationships are strong, it was noted in conversations with 
primary and secondary parents that communication is at times inconsistent and 
depend on how the teacher chooses to communicate.  According to parents, follow 
up on concerns is not always communicated clearly and in a timely manner. 

The board shared that there was a need to enhance communication, e.g. by 
providing translations of newsletters or key documents, such as the guiding 
statements, into several languages. 

While teachers shared that they can communicate openly with school leadership and 
colleagues, it was evident to the visiting team that there was a lack of clarity and 
transparency about timelines and processes regarding decisions impacting their 
work and follow up on their input.  

Recommendation Whole school  ☒        PYP ☐   MYP ☐ DP ☐    

The school ensures that communication is consistent, and processes are transparent, 
effective and consistently implemented. The school reviews the range of languages 
for communication with parents to fully meet the needs of its community. 



Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

Commendations and recommendations for the programme-specific practices in standard A: 

Philosophy 

 

Commendations 

PYP 
Requirement 
3.b 
 

The school as a community of learners is committed to a collaborative approach to 
curriculum development 

Findings of the 
team 
 

In conversations with the PYP coordinator and teachers and through review of the 
planning process it was noted that the school has introduced planning protocols that 
support horizontal collaborative planning and reflection. Teachers expressed their 
appreciation of the collaborative planning process supported by new protocols which 
have enhanced their planning and teaching and learning in the classroom. Parents 
commented that they were impressed how their children facilitated conversation and 
chose to collaborate with family members and friends when problem solving. 

Commendation The primary school has implemented clear protocols that support student directed 
learning. 

 

DP 
Requirement 
9.a 
 

The school provides for the full DP and requires some of its student body to attempt 
the full diploma and not only individual diploma courses 

Findings of the 
team 
 

In the current DP2 cohort, all but one student are diploma students. The DP 
coordinator explains how student choice is a priority in timetabling so that most 
students are provided with their preferred subject package. According to students the 
school is supportive in subject choices and uses MYP grades for guidance and not as a 
selection criterion. In conversations with the board it is evident that they support the 
school in admitting all students who can benefit from the DP and understand that 
therefore raising performance needs to be measured in value added rather than 
absolute DP results. 

Commendation The school encourages its students to attempt the full diploma.  

 

 

 



Conclusion for standard A: The school’s educational beliefs and values reflect IB 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process. 
 

The IB concludes that No recommendations were made from the previous evaluation process 
or from authorization 

 

The school’s educational beliefs and values reflect IB philosophy 

The school’s conclusion Shows satisfactory development 

The IB’s conclusion Shows satisfactory development 

 

  



Commendations and recommendations for the whole-school practices in standard B1: 

Leadership & Structure 

 

 

Recommendations 

Practice 2 
 

The school has developed a leadership and governance structure that supports the 
implementation of the programmes. 

Findings of the 
team 
 

 
A review of the organogram shows that the PYP coordinator is part of the primary 
leadership team and the MYP and DP coordinators are part of the secondary 
leadership team. The model does not indicate lines of responsibilities between 
coordinators and teachers. In primary and secondary a Vice Principal manages 
subject leaders/heads of departments and teachers. Leadership of the core of each 
programme is not articulated in the organizational structure.  
A review of the job descriptions and conversations with teachers indicated an 
overlap of responsibilities regarding the IB programmes between Principals, Vice 
Principals and coordinators and a general lack of clarity about responsibilities, which 
impact leadership for the programmes.  
It was evident that coordinators are not always included in major decisions 
impacting the programmes, e.g. the MYP coordinator was not formally consulted in 
the decision to offer the MYP over 2 campuses and the role of the coordinators in 
planning for staff PD related to IB programmes and the use of collaborative planning 
time is not clear.   
In conversation with the visiting team subject area leaders in primary and head of 
departments in secondary and the VPs shared that they lacked a shared 
understanding of their roles and responsibilities in relation to other leadership roles.  

Recommendation Whole school  ☒        PYP ☐  MYP ☒  DP ☐    

The school reviews its leadership structure and roles and aligns job descriptions to 
ensure they fully supports the continuum of IB education and leadership for each 
programme across three campuses. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

  



 

Practice 4 
 

The school has appointed programme coordinators with a job description, release 
time, support and resources to carry out the responsibilities of the position. 

Findings of the 
team 
 

All coordinators hold an itemized job description that includes responsibilities of 
administration and management listed in up to 49 bullet points. While the PYP 
coordinator shares that he has sufficient resources and support for the role, 
conversations with the coordinators in the secondary school indicated that this is the 
case to a limited extent in the secondary school. 

Recommendation Whole school  ☒        PYP ☐ MYP ☐  DP ☐    

The school reviews the job description and support structures for the coordinators 
to support their role as pedagogical leaders of the programme and the continuum. 
 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

Practice 6 
 

The school has systems in place for the continuity and ongoing development of the 
programmes. 

Findings of the 
team 
 

In conversations with the visiting team the governing board shared that they 
consider formalizing “ad hoc” processes to create efficiencies an area of focus for 
the current head of school who took over the position in September 2018. 

While the school launched ambitious guiding statements and learning principles two 
years ago, conversations with senior leaders and the governing board showed that 
operationalizing those into action planning with specific timelines and 
accountabilities to drive school development has happened to a limited extent only. 

Conversations with the leadership team and staff elicited a lack of established 
systems for ongoing programme development, for example cycles and processes for 
curriculum and policy review are not yet established.  

A review of the submitted action plan showed that it lacks defined outcomes and 
responsibilities and clear timelines. 

While curriculum planning is happening, teachers and the senior leadership team 
stated that agreed reflection processes for continuous development are not 
consistently implemented. Conversations with PYP teachers and review of 
documentation showed limited opportunities for review and reflection for the 
development of the programme of inquiry. 

The visiting team was given many examples of individual initiatives that clearly led to 
enhancement of the learning experience, e.g. research projects or collaborations 
between individual teachers. However, while some led to sustainable developments 
such as the grade 9 work experience, the team observed that a consistently applied 



review process for innovation was lacking and there was a lack of transparency 
regarding how initiatives feed into a coordinated approach for whole school or 
programme development.  

Recommendation Whole school  ☒        PYP ☐ MYP ☐  DP ☐    

The school develops and consistently implements systems and processes for 
programme development that include review processes and cycles, agreed priorities 
and timelines and alignment between different strands of development and 
innovation.  

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

 

Commendations and recommendations for the programme-specific practices in standard B1: 

Leadership & Structure 

 

Recommendations 

PYP/MYP/DP 
Requirement 5.b 
(PYP), 5c (MYP), 
5d (DP) 

The school has developed and implements an assessment policy that is consistent 
with IB expectations 

Findings of the 
team 
 

The school submitted separate assessment policies for primary and secondary.  

Conversations with students, parents and teachers evidenced little awareness of the 
secondary school policy and students and parents mentioned inconsistency in 
assessment practices across teachers and subjects.  

Review of the PYP elements of the PYP assessment policy showed elements of 
standardized assessment and information on the reporting process that are no 
longer in practice in the school.  

Recommendation The school reviews its assessment policies to ensure that it meets IB requirements 
and the school explores developing a whole school policy to support a whole school 
approach to assessment. 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 



 

MYP/DP 
Requirement 5.d 
(MYP), 5e (DP) 

The school has developed and implements an academic honesty policy that is 
consistent with IB expectations 

Findings of the 
team 
 

The submitted academic honesty policy is an excerpt from the MYP Handbook. It 
does not contain information on philosophy, how the school promotes academic 
integrity, referencing styles, or examples 

Conversations with MYP and DP teachers showed that there was a lack of a 
consistent approach to teaching referencing.  

Grade 5 students have been introduced to using MLA for their citations during the 
PYP exhibition, however, conversations with teachers and students showed that 
there is a lack of a consistent and planned approach and shared expectations of age 
appropriate academic honesty across the primary school. 

Recommendation The school reviews its academic honesty policy to ensure it meets IB expectations, 
and when finalised, implements the revised policy. 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

MYP/DP 
Requirement 5.b 
(MYP), 5c (DP) 

The school has developed and implements an inclusion/learning support 
requirements policy that is consistent with IB expectations and with the school’s 
admissions policy 

Findings of the 
team 
 

A review of the learning support policy shows that the policy states possible needs  

The submitted learning support policy is missing:  
a) review cycle and date 
b) information about processes to secure access arrangements for DP 

examinations and how teachers are supported to cater for the needs of SEN 
students in their classrooms.   

c) information on a referral process for MYP students 
 
Conversations with learning support staff and the head of school showed that the 
learning support policy is applied inconsistently in the primary and secondary school 
and is not fully aligned with the admissions processes.  

 

Recommendation 
The school reviews the inclusion policy to ensure that it meets IB expectations, and 
when finalized, consistently implements the revised policy. 

Recommendation 
repeated from 
previous report 

Yes(MYP) 

Appropriate 
action included in 
school’s action 
plan 

Yes 



DP 
Requirement 5.a 
 

The school has an admissions policy that clarifies conditions for admission to the 
school and the DP 

Findings of the 
team 
 

The admission policy dated 2011 does not make reference to admission to DP while 
the Secondary Handbook 2017/2018 outlines admission criteria into the DP.  

Conversations with students, subject teachers and DP coordinator showed that 
practice in the school is that grades are used to provide guidance for entry while 
they are not selection criteria enforced by the school. 
 

Recommendation The school reviews the admission policy to ensure it aligns with other 
documentation and related practice. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

MYP 
Requirement 6.a 
 

The school’s organizational structures support the implementation of all subject 
groups offered by the school, Approaches to learning, service and the personal 
project (or community project for programmes that end in MYP Year 3 or 4 

Findings of the 
team 
 

Conversations with teachers and coordinators, together with a review of the 
organogram, indicated that the school’s organizational structures include 
heads of department for the subject groups, a service as action coordinator 
and a personal project coordinator. The approaches to learning coordinator 
role no longer exists. Teachers were unsure about the leadership of this area 
which they indicated required further development. The MYP coordinator, 
who considers herself responsible for AtL, is gathering information from 
subject groups and constructing an AtL chart, which has been distributed to 
teachers as a working document. 

Recommendation The school clarifies the leadership of AtL to ensure continued focus and consistent 
implementation. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

 



Conclusion for standard B1: The school’s leadership and administrative structures 

ensure the implementation of the IB programmes 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

The school’s leadership and administrative structures ensure the implementation of the IB 
programmes 

The school’s conclusion Shows satisfactory development 

The IB’s conclusion Requires further development 

 

 

Commendations and recommendations for the whole-school practices in standard B2: 

Resources & Support 

 

Commendations 

Practice 6 
 

The library/multimedia/resources play a central role in the implementation of the 
programmes. 

Findings of the 
team 
 

The school has 3 libraries: one on each campus with age appropriate resources. 
A visit to the secondary library and conversations with the librarian who works across 
2 campuses showed that she holds a budget that allows her to purchase online and 
physical resources. In addition, the secondary school has established links with the 
American library of Paris and students can use the facilities and the online database, 
which provide a wide range of academic research in English and other languages.  
The librarian is also the extended essay coordinator and personal project coordinator 
and supports subject teachers and classes in referencing and independent research.  
A visit to the primary library and conversations with the librarian showed that there is 
a dedicated French library which is used to support French language acquisition. The 
PYP library is well equipped with books supporting the programme of inquiry and 
mother tongues. Meeting with teachers, students and the primary school librarian 
confirmed that she and the library play a central role in the implementation of the 
programme, as she meets with homeroom teachers and the PYP coordinator weekly 
and contributes to unit planning via a collaborative digital platform. The librarian is 
leading the primary school community through the process of developing an ISP 
research model which is planned to be published at the end of the academic year. 



Parents and grade 4/5 students support the running of the library which has become a 
hub of communication about the programme and community support to new parents.  
Students and parents have access to a safe online platform and to support both 
mother tongue reading and research at home (www.draggo.com). 

Commendation Whole school  ☒        PYP ☐  MYP ☐  DP ☐    

The school and the librarians ensure that the libraries support each programme and 
the primary school has expanded the library’s role to the parent community.   

 

Recommendations 

Practice 8 
 

The school provides support for its students with learning and/or special educational 
needs and support for their teachers. 

Findings of the 
team 
 

There are 2.5 positions of learning support in secondary and 3 in primary in addition 
to 2 EAL positions for secondary and 3 for primary. The school has recently increased 
provision for EAL support in secondary. There is one counselor who supports only 
students in the secondary school. Conversations with the learning support staff 
indicated that effective systems are established for the handover to support 
transition from PYP to MYP.  
While conversations with primary school parents indicated that they feel their 
children with additional learning needs are well supported and there is open 
communication, the learning support team in secondary shared that some secondary 
students with identified SEN needs receive limited support, since parents can opt out 
of SEN support.  

Recommendation Whole school  ☐        PYP ☐  MYP ☐  DP ☐    

The school reviews processes and resources for provision of learning support and 
EAL to ensure that there is a consistent approach and sufficient support.  

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

Commendations and recommendations for the programme-specific practices in standard B2: 

Resources and Support 

 

Recommendations 

PYP 
Requirement 
10.a 
 

The schedule or timetable allows for in-depth inquiry into the transdisciplinary and 
disciplinary dimensions of the curriculum 

Findings of the 
team 
 

Timetable review and conversations with teachers and coordinators evidenced that 
the school uses off-site venues for PE and break. This can result in some students 
spending up to 2 hours transitioning between venues.  
According to teachers and the PYP coordinator, homeroom teachers have limited 
and disjointed time with their class on some days, which impacts the opportunity for 



in depth inquiry into the transdisciplinary and disciplinary dimensions of the 
programme and for skills development. 

Recommendation The school reviews the timetable to ensure that it fully supports inquiry and skills 
development.  

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

DP 
Requirement 1.a 
 

The allocation of funds includes adequate resources and supervision for the 
creativity, activity, service (CAS) programme and the appointment of a CAS 
coordinator 

Findings of the 
team 
 

The CAS coordinator has been granted a 20% reduction in teaching time to support 
more than 100 students across DP1 and DP2 without the support of CAS advisors. 
Conversations with the CAS coordinator and the DP coordinator confirmed that the 
current allocation of time without the support of CAS advisors supports the role to a 
limited extent.  

Recommendation The school reviews the allocation of resources to CAS and explores introducing the 
role of CAS advisor to support guidance for individual students.  

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

Conclusion for standard B2: The school’s resources and support structures ensure 

the implementation of the IB programmes 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has not taken into consideration or not provided information on 
some IB recommendations from the previous evaluation process or from 
authorization 

 

The school’s resources and support structures ensure the implementation of the IB 
programmes 

 

The school’s conclusion Requires further development 

The IB’s conclusion Requires significant attention  



Commendations and recommendations for standard C - Primary Years Programme 

 

Standard C1 

Commendations 

Practice 1.1 
 

Collaborative planning and reflection addresses the requirements of the 
programme 

Findings of the 
team 
 

The PYP coordinator has introduced strategies and protocols to support the 
homeroom teachers in developing planning that addresses all the essential 
elements of the programme. In conversations with homeroom teachers, they 
shared how they value the new approach to collaborative planning. 
Review of the planning on google slides confirmed planning and reflection 
address the requirements of the programme. 

Commendation The teachers have embraced the new planning protocols which support the 
collaborative development of the new programme of inquiry.  

 

Recommendations 

Practice 1.5 
 

Collaborative planning and reflection is based on agreed expectations for 
student learning 

Findings of the 
team 
 

Conversations with teachers indicated that there were some agreed 
expectations for student learning, however, in most subject areas these are 
under review and development. Review of the scope and sequence documents 
provided showed that only some subjects had comprehensive scope and 
sequences in place. Conversations with parents highlighted that there is limited 
communication as to what the agreed expectations are for student learning. 
 

Recommendation The school ensures that there are clear agreed expectations for student 
learning in all subject areas. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

 

 

 

 



Conclusion for standard C1: Collaborative planning and reflection supports the 

implementation of the PYP 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

Collaborative planning and reflection supports the implementation of the PYP 

The IB’s conclusion Requires significant attention  

 

Standard C2 

Commendations 

Practice 2.8 
 

The written curriculum provides opportunities for reflection on human 
commonality, diversity and multiple perspectives 

Findings of the 
team 
 

Review of the programme of inquiry shows that central ideas and lines of 
inquiry often provides opportunities for reflection on human commonality, 
diversity and multiple perspectives. 
Students shared examples of how they were able to make connections and 
their appreciation of being able to consider multiple perspectives in the various 
units of inquiry. 
Parents commented on how aware their children were of the importance of 
diverse perspectives. The ISP news channel which is run by a group of students 
confirms that the students actively embrace these opportunities. 
 

Commendation The school has developed a programme of inquiry that provides opportunities 
for reflection on human commonality, diversity and multiple perspectives. 

 

Recommendations 

Practice 2.2 
 

The written curriculum is available to the school community 

Findings of the 
team 
 

The teachers can access the written curriculum in the form of google slides on 
the schools shared resource centre and ManageBac, however, there is limited 
evidence that teachers and parents have access to completed and up to date 
general learning outcomes across the grade levels. 
In discussion with parents, it was shared that they had limited access to the 
written curriculum other than through their child’s blog or the SeeSaw app. 
The parents commented that the quality of information shared depended on 
the teacher which has resulted in inconsistency across the school and grades. 



Parents and teachers shared with the visiting team the need for clear 
information on the agreed outcomes for each subject area and grade. 
During classroom visits, it was noted that the programme of inquiry was not 
always visible in classroom displays. 

Recommendation The school reviews its systems of communication to ensure consistent access 
to the programme of inquiry and overall learning expectations to members of 
the school community. 

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

No 

 

Practice 2.3 
 

The written curriculum builds on students’ previous learning experiences 

Findings of the 
team 
 

From a review of the planning documents and in discussions with teachers and 
students, it was confirmed that there is consistent use of pre-assessments to 
support teachers’ understanding of students’ previous learning experiences in 
their current homerooms. 
Discussion with the PYP coordinator and teachers confirmed that many of the 
scope and sequence documents that were shared are currently under review 
and not consistently used to inform the teaching and learning across the 
grades. 
Although the school has transition processes in place, parents expressed their 
concern that there was limited continuity between the PYP and MYP 
curriculum expectations across the subject areas. Discussions with teachers 
and some subject leaders confirmed that there is limited collaboration on the 
development of curriculum expectations at the end of the PYP and beginning 
of the MYP which inhibits the written curriculum building on students’ previous 
learning experiences. 
 

Recommendation The school considers further ways to ensure the curriculum builds on students’ 
previous learning experiences. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

 



Practice 2.4a 
 

The school has scope and sequence documents that indicate the development 
of conceptual understanding, knowledge and skills for each PYP subject area 

Findings of the 
team 
 

Review of the scope and sequence documents shared (mathematics, PSPE, 
reading and science) indicated the development of conceptual understanding 
and skills, but there is limited reference to the learning outcomes for all ages in 
the school. 
The scope and sequence documents for social studies, the arts, French and 
missing English language strands still need to be developed and used 
consistently to inform teaching and learning.   

Recommendation The school develops scope and sequence documents which indicate the 
development of conceptual understanding, knowledge and skills and shared 
expectations of learning outcomes for each subject area.  

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

Conclusion for standard C2: The school’s PYP written curriculum reflects IB 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

The school’s PYP written curriculum reflects IB philosophy 

The IB’s conclusion Requires further development 

 

 

 

 

 

 

 



Standard C3 

Commendations 

Practice 3.2 Teaching and learning engages students as inquirers and thinkers 

Findings of the 
team 
 

Review of the student blogs, peer feedback, conversations with students, 
classroom visits and visits to the playground demonstrated students engaged 
as inquirers and thinkers. Teachers used effective questioning and a selection 
of provocations to engage the students. 
The student led ISP news programme which is available to the school 
community via YouTube further encourages students in inquiry.  
In conversations with the visiting team students referred to inquiry as part of 
their home learning which encourages them to use Paris and the world as a 
classroom. 
Teachers and parents shared multiple examples of how students make 
connections in their thinking and how they ask complex questions.  
 

Commendation The school supports teaching and learning that engages students as inquirers 
and thinkers. 

 

Practice 3.3 Teaching and learning builds on what students know and can do 

Findings of the 
team 
 

In the review of the planning protocol it was noted that the teachers use the 
student’s reflections on the provocations to inform the lines of inquiry in unit 
planning. Weekly meetings review ‘student voice’ and ‘student learning’ to 
ensure that teachers know and understand their students and plan to facilitate 
their needs. 
Conversations with teachers and classroom visits showed examples of how 
teachers adapt teaching to build on what students know and can do, e.g. by 
using questioning and visible thinking routines. 

Commendation The teachers use multiple strategies that ensure that teaching and learning is 
responsive to students’ prior knowledge and skills. 

 

Practice 3.5 
 

Teaching and learning supports students to become actively responsible for 
their own learning 

Findings of the 
team 
 

Many classroom visits showed students being actively responsible for their 
learning. Students were able to discuss and describe their learning, both in 
conversations with the visiting team and in writing in their blogs. 
Parents commented on how their children enjoyed learning, often conducting 
inquiries at home. Examples of how students take action based on their 
learning and interests are setting up student interest committees and making 
connections to their learning in the units of inquiry.  

Commendation The teachers provide opportunities for students to become actively 
responsible for their learning. 
 

 



Practice 3.13 
 

Teaching and learning engages students in reflecting on how, what and why 
they are learning. 

Findings of the 
team 
 

Review of student work provides evidence of regular opportunities for student 
reflection on learning engagements, especially the units of inquiry. Grade 3, 4 
and 5 students use their blogs to reflect on their learning and to give 
constructive feedback, using the ladder of feedback, to each other. Review of 
the younger students work in SeeSaw showed examples of students engaged in 
reflection. The review of the learning stories based on teachers’ anecdotal 
notes further confirmed that the students were engaged in reflecting on how, 
why and what they are learning. 
The visiting team noted many teachers using strategies to support students’ 
development of the skills of meaningful reflection and meta cognition-related 
to the units and in a range of grade levels and subjects. 

Commendation The school ensures teaching and learning engages students in reflecting on 
how, what and why they are learning 

 

Practice 3.14 
 

Teaching and learning fosters a stimulating learning environment based on 
understanding and respect 

Findings of the 
team 
 

Attitudes of understanding and respect were observed in interactions between 
teachers and teachers, teachers and students and students and students, both 
inside and outside the classroom 
Students and teachers speak respectfully of and with each other. Students 
commented that one of the significant differences between his previous school 
and ISP is how respectful and caring the community is. 
Student voice is actively encouraged and valued in the classroom. Classroom 
visits showed multiple opportunities for students to make choices and have 
their ideas, questions and suggestions listened to and valued. 
Parents commented on how communication was respectful and encouraged 
both by the primary school leaders and teachers and how this learning 
environment is one of the strengths of the school. 
Teachers commented on how they appreciated the efforts of the primary 
school leaders to build a stimulating learning environment based on 
understanding and respect. 
 

Commendation The school has built a stimulating learning environment based on 
understanding and respect throughout the school community. 

 

 

 

 

 

 



Recommendations 

Practice 3.4 
 

Teaching and learning promotes the understanding and practice of academic 
honesty 

Findings of the 
team 
 

In conversations, members of the school community show awareness and 
understanding of academic honesty and the associated practices, however, 
there is limited evidence of this being shared and practised consistently 
through the grade levels and subject areas. 
The grade 5 students have been introduced to and are using the MLA citation 
process in their research for the exhibition and the librarian shared evidence 
of the learning about bibliographies; however, some homeroom teachers 
commented that they generally refer to academic honesty in an ad-hoc way. 
The visiting team noted that there was not yet a clear guide or consistently 
shared understanding of the age-appropriate requirements for academic 
honesty through the school and subject areas. 
 

Recommendation The school ensures that the policy on academic honesty is consistently 
communicated in a manner that is appropriate, clear and understandable to 
students in all grade levels. 

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

Conclusion for standard C3: PYP teaching and learning reflects IB philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has not taken into consideration or not provided information on 
some IB recommendations from the previous evaluation process or from 
authorization 

 

PYP teaching and learning reflects IB philosophy 

The IB’s conclusion Requires further development 

 

 

 



Standard C4 

Commendations 

Practice 4.7a 
 

The school ensures that students’ knowledge and understanding are assessed 
prior to new learning 

Findings of the 
team 
 

Review of unit planners showed pre-assessments performed at the beginning 
of each unit. Teachers shared examples of rubrics and tools used to show how 
students' knowledge and understanding are assessed before new learning, and 
these tools also showed the students’ key interests in relation to the new 
learning. 
 

Commendation The school employs a variety of strategies and tools to ensure students' 
knowledge and understanding are assessed before new learning. 
 

 

Practice 4.8 
 

The school provides opportunities for students to participate in, and reflect on, 
the assessment of their work 

Findings of the 
team 
 

Samples of assessed student work contain student reflections and peer/self-
assessment. 
In conversations, students and teachers demonstrated an understanding of the 
value of peer and self-assessment across all subject areas. 
Students were able to share examples of how they use the ladder of feedback 
to reflect on their peer’s work; this was noted in the review of the student 
blogs. 
Classroom visits showed evidence in student work of student reflection and 
short- and long-term goal setting based on the self, peer assessment and 
teacher feedback. The visiting team noted some classroom displays reflecting 
opportunities where students participated in the reflection and assessment of 
their work. 
 

Commendation The school provides students with regular opportunities to participate in, and 
reflect on, the assessment of their work in all grade levels and subject areas. 
 

 

Recommendations 

Practice 4.1c 
 

The school provides evidence of student learning over time across the 
curriculum 

Findings of the 
team 
 

The report card has been reviewed to include greater student input in the 
form of evidence and self-assessment.  
The school uses the digital platform, SeeSaw, in the early learning to grade 2 
classes and a student blog in grades 3 to 5 to collect samples of student work 
that provide evidence of student learning across the curriculum. In 
conversations with parents, the visiting team noted that these platforms were 
not consistently implemented across the classes and grades. 



The visiting team noted a disconnect between the written curriculum on 
ManageBac and what was being prepared in unit planning and used to inform 
reports.  

Recommendation The school establishes consistent methods for documenting and providing 
evidence of student learning over time across the curriculum. 

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

Practice 4.7 
 

The school analyses assessment data to inform teaching and learning 

Findings of the 
team 
 

In discussion with teachers and the PYP coordinator, it was shared that the 
data gathered in the newly introduced standardized assessment process, 
"Gloss" for mathematics and PM reading for the junior classes, have not yet 
been used to inform teaching and learning. 
The data collected as part of the accreditation self-study process (looking for 
learning) has not been analysed and used to inform planning for teaching and 
learning.  
On review of the documentation provided it was noted that there is no formal 
process of analysis of assessment data to inform teaching and learning or of 
student progress from grade to grade and between the PYP and MYP across 
subject areas. 
 

Recommendation The school develops consistent procedures to gather and analyse assessment 
data to inform teaching and learning and show evidence of the impact of 
assessment on teaching and learning. 
 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

 

 

 

 



Conclusion for standard C4: PYP assessment at the school reflects IB assessment 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

PYP assessment at the school reflects IB philosophy 

The IB’s conclusion Requires further development 

 

  



Commendations and recommendations for standard C - Middle Years Programme 

 

Standard C1 

Commendation 

No commendations were recorded for the practices in Standard C1 

Recommendations 

No recommendations were recorded for the practices in Standard C1 

 

Conclusion for standard C1: Collaborative planning and reflection supports the 

implementation of the MYP 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has not taken into consideration or not provided information on 
some IB recommendations from the previous evaluation process or from 
authorization 

 

Collaborative planning and reflection supports the implementation of the MYP 

The IB’s conclusion Requires significant attention  

 

Standard C2 

No commendations were recorded for the practices in Standard C2 

Recommendations 

C2 1b The written curriculum includes an ‘approaches to learning’ planning chart for all 
years of the programme. 

Findings of the 
team 
 

Teachers and heads of department explained the need for an ‘approaches to 
learning’ chart to gain a clear overview of approaches to learning across the MYP. 
The MYP coordinator explained that she is in the process of collecting and collating 
information from subject areas, therefore the approaches to learning chart is not yet 
complete.  
 



Recommendation The school prioritises the completion of a comprehensive approaches to learning 
chart to be fully implemented by all faculty.  
 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

C2 1c The written curriculum includes subject group overviews for each subject group 
offered for each year of the programme 

Findings of the 
team 
 

The subject group overviews presented at the time of the visit are in various stages 
of completion. Teachers explained that the writing of the subject group overviews is 
in progress. The MYP coordinator confirmed that the subject area overviews are not 
yet completed.  

Recommendation Heads of department, in collaboration with the MYP coordinator, ensure that subject 
group overviews are completed.  

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 

 
C2 5 

The written curriculum allows for meaningful student action in response to students’ 
own needs and the needs of others 

Findings of the 
team 
 

The service as action coordinator spoke about a wide range of service initiatives in 
which students are involved. These activities are organised and managed during 
advisory periods and the learning outcomes are linked to these activities. Students 
explained that they are able to initiate activities. Parents indicated that teacher 
support is needed for student led service initiatives to be successful. Parents and 
students requested that the expectations for service as action are applied 
consistently. Students, heads of department, teachers, the service as action 
coordinator and parents indicated that meaningful student action rarely arises from 
the written curriculum.  
 

Recommendation The MYP coordinator, service as action coordinator, heads of department and 
teachers collaboratively identify and promote opportunities for meaningful student 
action arising from the curriculum. 



Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

Conclusion for standard C2: The school’s MYP written curriculum reflects IB 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

The school’s MYP written curriculum reflects IB philosophy 

The IB’s conclusion Requires further development 

 

Standard C3 

Commendations 

 
C3 6 

Teaching and learning addresses human commonality, diversity and multiple 
perspectives. 

Findings of the 
team 
 

Classroom visits showed that students are engaged in learning that explores diversity 
and multiple perspectives. Students positively describe their experiences arising from 
the MYP curriculum that celebrate international mindedness and encourage multiple 
perspectives. Parents identified this as an area of strength at the school. 

Commendation The school, the leadership team and the faculty promote the celebration of human 
commonality, diversity and multiple perspectives through the MYP curriculum. 
 

 

 



Recommendations 

 

C3 10 Teaching and learning differentiates instruction to meet students’ learning needs 
and styles 

Findings of the 
team 
 

Conversations with parents and the MYP coordinator indicated that differentiation is 
a current school focus to address the growing diversity of needs amongst the 
student body. Heads of department described differentiation as an important area 
for development this academic year. The school encourages teachers to approach 
the learning support department to discuss differentiation strategies. 

Recommendation The school ensures that instruction is differentiated to meet students learning needs 
and styles.  

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

Conclusion for standard C3: MYP teaching and learning reflects IB philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

MYP teaching and learning reflects IB philosophy 

The IB’s conclusion Requires further development 

 

 

 

 

 



Standard C4 

Commendations 

No commendations were recorded for the practices in Standard C4 

 

Recommendations 

 

 

Conclusion for standard C4: MYP assessment at the school reflects IB assessment 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

MYP assessment at the school reflects IB philosophy 

The IB’s conclusion Shows satisfactory development 

 

C4 1b Teachers standardize their understanding and application of criteria before deciding 
on achievement levels 

Findings of the 
team 
 

In conversations with the visiting team, heads of department acknowledged the 
importance of standardisation in their subject groups. The MYP coordinator and 
heads of department described the approach to standardisation as ‘ad hoc’, 
depending on the time available.  

Recommendation The school, the leadership team and the MYP coordinator develop and implement a 
process of standardisation by dedicating time and formalising the approach to 
ensure consistency of the application of the assessment criteria.  
 

Recommendation 
repeated from 
previous report 

Yes 

Appropriate 
action included in 
school’s action 
plan 

Yes 



Commendations and recommendations for standard C – Diploma Programme 

No commendations or recommendations were recorded for Standard C1 

Conclusion for standard C1: Collaborative planning and reflection supports the 

implementation of the DP 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has not taken into consideration or not provided information on 
some IB recommendations from the previous evaluation process or from 
authorization 

 

Collaborative planning and reflection supports the implementation of the DP 

The IB’s conclusion Requires significant attention  

 

Standard C2 

No commendations were recorded for Standard C2 

 

Recommendations 

Practice 2.1d 
 

The school develops its own courses of study for each subject on offer and for theory 
of knowledge 

Findings of the 
team 
 

In conversations with the visiting team teachers shared that curriculum 
documentation is available on different platforms. Managebac is used to 
communicate curriculum to parents and students while further documentation can 
also be found on google drive. A review of the DP curriculum on Managebac 
indicates inconsistency in completion and amount of detail, and regarding links to 
TOK and ATLs across different subjects. Not all courses are based on the current 
subject guide.  

Recommendation The pedagogical leadership team and teachers implement structures to document 
and review the DP curriculum based on shared expectations.   

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

Yes 

 



 

Conclusion for standard C2: The school’s DP written curriculum reflects IB 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that No recommendations were made from the previous evaluation process or 
from authorization 

 

The school’s DP written curriculum reflects IB philosophy 

The IB’s conclusion Requires further development 

 

Standard C3 

Commendations 

Practice 3.2 
 

Teaching and learning engages students as inquirers and thinkers 

Findings of the 
team 
 

In conversations with DP students and during class visits it was evident that teaching 
methods of research and reflection support students to develop the skills of thinking 
and inquiry. The visiting team saw students engaged in inquiry who were confident to 
question method and suggest alternatives. During class visits teachers asked open 
questions and provided stimuli to provoke inquiry.  
 

Commendation The DP teachers provide students with learning experiences that develop critical 
thinking and curiosity.  
 
 

 

Practice 3.16 
 

Teaching and learning develops the IB learner profile attributes 

Findings of the 
team 
 

Conversations with DP students showed a high awareness, acceptance and command 
of the skills and attitudes expressed in the learner profile attributes. Classroom visits 
displayed many examples where students were able to develop as inquirers, 
communicators and engage in discussions that developed ethical thinking in 
collaboration with others.  



Commendation Teachers provide students with learning experiences that develop the attributes of 
the IB learner profile. 

 

 

Recommendations 

Practice 3.7 
 

Teaching and learning addresses the diversity of student language needs, including 
those for students learning in a language(s) other than mother tongue 

Findings of the 
team 
 

Classroom visits and conversations with parents indicated that in the DP years not all 
students displayed linguistic competence in the language of instruction that enabled 
them to fully participate in class discussions. EAL support is available in form of two 
teachers who are members of the English department. Teachers shared in 
conversations that not all students with limited English proficiency receive sufficient 
EAL support to fully participate in the learning process in class.  
 

Recommendation The school reviews support for students in the DP who access the curriculum in an 
additional language. 

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

Conclusion for standard C3: DP teaching and learning reflects IB philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that No recommendations were made from the previous evaluation process or 
from authorization 

 

DP teaching and learning reflects IB philosophy 

The IB’s conclusion Shows satisfactory development 

 



Standard C4 

Commendations 

 

Practice 4.9 
 

The school has systems to ensure that all students can demonstrate a consolidation of 
their learning through the completion of the DP extended essay 

Findings of the 
team 
 

Conversations with the extended essay coordinator and students evidenced that 
there is a clear system that supports topic development and assigning students 
supervisors with subject expertise based on their suggested topic. The extended essay 
coordinator is also the librarian and supports students with research skills and 
independent research in the school library and the library of the American University 
in Paris.  

Commendation The school and the extended essay coordinator provides resources and guidance to 
support students in the completion of the extended essay.  

 

 

Recommendations 

Practice 4.7 
 

The school analyses assessment data to inform teaching and learning 

Findings of the 
team 
 

From conversation and document review it becomes apparent that the DP 
coordinator schedules meetings with heads of departments to discuss DP 
examination results and component grades. These meetings are not mandatory and 
there is limited evidence of systems for collecting and comparing data over 
successive examination sessions for all subjects. It is evident that little action 
planning results from the examination result analysis.  
 

Recommendation The school reviews its process for results’ analysis to ensure it can inform teaching 
and learning.  

Recommendation 
repeated from 
previous report 

No 

Appropriate 
action included in 
school’s action 
plan 

No 

 

 

 



Conclusion for standard C4: DP assessment at the school reflects IB assessment 

philosophy 

Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the 

school visit: 

 

School’s progress in response to IB recommendations for this standard from the previous evaluation 
process or from authorization. 
 

The IB concludes that The school has taken into consideration the IB recommendations from the 
previous evaluation process or from authorization 

 

DP assessment at the school reflects IB philosophy 

The IB’s conclusion Requires further development 

 

 


